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Good afternoon, ladies and gentlemen. On behalf of the Graduate School of Language
Education and Information Science, I would like to take this opportunity to thank Dr. Annick De
Houwer for coming all the way from the University of Erfurt, Germany to deliver an academic
lecture on bilingualism for us today. The research field of our Ritsumeikan graduate school covers
English language education, Japanese language education and language studies in general, so
today’s lecture topic will be very interesting and inspirational to all our faculty members, graduate
students and the audience members here today, many of whom have come from other universities
and academic institutions. Ritsumeikan University and our Graduate School are honored to host Dr.
De Houwer and the other panelists at this international symposium today. I am sure that this
symposium will be a great success particularly with the active participation and cooperation of the
audience today. Once again as Dean of the Graduate School and host of today’s symposium, I would
like to express our sincere gratitude to Dr. De Houwer and panelists at today’s event. Thank you

very much. (F - BH &)

I.2 BEEFB T

It is my great pleasure to introduce Dr. Annick De Houwer, the main speaker of today’s
symposium. Annick leads a multilingual life, She speaks Dutch, English, German, French and
Spanish (and can read Latin). She raised her daughter with two languages from birth, and now she
is the grandmother of a trilingual toddler. Annick was born, raised and worked in Belgium until
recently when she moved to Germany. She is now Professor of Language Acquisition and Teaching
at the University of Erfurt. She is also Director of the Language Center there. Annick is Derector of
the newly founded European Research Network for Bilingual Studies, ERBIS. She is Collaborative
Investigator at the Eunice Shriver Kennedy National Institute of Child Health & Human
Development in the USA. She has held several positions with the International Association for the
Study of Child Language and the International Association of Applied Linguistics. Annick first
started to study early bilingual acquisition in 1979 and has been investigating the subject from
many different angles ever since. Her monograph The Acquisition of Two Languages from Birth: a
Case Study (Cambridge University Press) and her chapter on ‘Bilingual Acquisition’ in the
Blackwell Handbook of Child Language are widely cited in publications on bilingual children. In
2009 she published the first textbook on how children acquire two languages from birth (Bilingual
First Language Acqusition with Multilingual Matters). She has also published on several other
subjects, such as the position of English in Europe, Dutch child language, teen language, and
intralingual subtitling. She has extensive editorial experience. She has given guest lectures and
conference presentations all over the world. She was a much respected plenary speaker at the most

recognized conference on bilingual studies - the eighth International Symposium of Bilingualism in
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Oslo, Norway in 2011. Today we have the privilege of listening to her speech on “Harmonious
Annick De Houwer.

bilingual development: what is it and how can it be fostered?” Please join me in welcoming Dr.

(33 + WEMAE)
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® Annick De Houwee

Bilingual development

Today's focus is on the development of language
in young children under the age of 6 who hear
two languages spoken to them

of course bilingual development may continue
after age 6 (cf., e.g., Taura & Taura, in press)

Early language acquisition before age 6: learning contexts

MAA

Language 1: regular Input from birth

age D age 6and up
BFLA

Language A: regular input fram birth

age D age 6and up
Language Alpha: regular input fram birth

age D age 6and up
ESLA

Language 1: regular Input from birth

ageD. age 6and up
Language 2: regular Input in the preschool years

ages@. 1.5t04 age 6and up

erbis e W

| Bilingual development

4

encompasses BFLA and ESLA

Three patterns of language use in MFLA children
over the age of 1;6

Child Child

UNDERSTANDS SPEAKS.

Language 1 1 1
Pattern (i) v v
Pattern (i} v -
Pattern (i) - -
erbis TR

Four patterns of language use in BFLA children
over the age of 1;6

Child Child Chilld Chilld
UMDERSTAMDS | SPEAKS. UNDERSTANDS | SPEAIS
A A
Fatiem 1 v v v v
Fattern 2 'l v W -
Fatemn 2 'l - v -
Patzemn £ - - - -

erbis o e
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Five patterns of language use in ESLA children
over the age of 3

hild Child ‘Child Child

UNDERSTANDS | SPEAKS UNDERSTANDS | SPEAKS

Lanpmgs 1 Lanpungs 3 Lungusgs 2 Lnguags2 |
Faittemn 1 v L W v
Pattam 2 v v L -
Fattern 3 ' - W -
Pattem 4 . - - -
Faitter 5 '] - L v

[ —

ertis Y

MFLA pattern 1 and later ESLA pattern 5:
Michal (ESLA)

= first grew up monolingually in Hebrew (sragl)
= understood and spoke Hebrew at age 2;6

= then moved to the US

» learned to speak English

= by age 4;6 had stopped talking Hebrew except for some
mixed utterances

(Kaufrman & aranoff 1391]
et ® o

for Michal...

-.there is no information on how everyone felt
about her lack of speaking ability in her L1,
Hebrew

but for Kate, her no longer speaking any Dutch
was a big problem

erbis

&
&

Kate: BFLA

= understood and spoke both English and Dutch very well
by age 3;8; lived in Belgium |De Houwer 1990}

= then moved to the US

= by age 4, had stopped talking Dutch

= at age 4;6 she could no longer communicate with her
Dutch-speaking grandparents (who spoke no English)
(e Houwser 2009

= this was very difficult for everyone involved

-

erbis @ G

Carlo: BFLA

= grew up bilingually in the UK
» as a preschooler, Carlo understood and spoke
both English and 1alian

» there were apparently no issues that people
related to Carlo’s bilingualism

{e.g., Serratrice 2001, 2002}

erbis o

Taodd E Eddie: BFLA

= grew up bilingually in Japan and the UK
= spoke English to their mother and others

+ had periods where they spoke English to their
father, too, although he addressed them in
lapanese only

{Wray & Namba 2003; Namba 2012)

& =

erbis {?‘ g.
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Lia: BFLA

= grew up in Bruges, Belgium, hearing two
languages from hirth

* at age 3, Lia spoke fluent Dutch and understood
some English but said only “yes” and “no®

» this greatly angered her English-speaking
father, who claimed she was rejecting him

[De Herwiar 2009)
ertns =

Sven: BFLA + ESLA

= learned to fluently speak Arabic from his Egyptian nanny by age
26

spake a little bit of Swedish by then (Swedish diplomat parents]
= stopped speaking Arable after his rove to Brussels at 2,6

ages 26— 4:6: was very unhappy at his English-French preschool
and did not speak st schoal

continued to speak very little Swedish

becarne happler after he transferred ta a French-Swedish sehool
by age 5.6 Sven was spesking sorme French and had much
impreved in Swedish

(D& Howwer 20118}

erbis & e

Different young child bilinguals and
their families...

= have very different experiences with early
bilingual development

= these experiences range from very positive
over neutral to highly negative

= the nature of these experiences may change
over time

= No apparent problems related to growing up with 2
languages

@ Harmonious bilingual development

= Problems related to growing up with 2 languages

@ Frustrated bilingual development

& £

erbis o

| Informal but frequent ohservation shows....

Harmonious bilingual developmeant

S

* children who regularly hear two languages actually
speak them, tool

* children who regularly hear two languages speak
their languages at more or less the same level

* peneral acceptance of the fact that children are
growing up with two languages

erbis =

Problems related to or attributed to growing up with 2
languages are very much in the eye of the beholder...

= e.g., not answering in the same language |diffngual
conversations)

= e, not speaking a language very well

= g, speaking another language much better

= e, overhearing a language X in situations where
another language is expected

...and aspects of bilingual children's language use that
first were not espedially remarkable may later on be
SBEM A% WorTisome

erbis & e
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Orren (BFLA) and his family: different perspectives for
different family members
(Karniol 1992; my interpretation, cf. De Houwer 2009, 2011b)

® Orren spoke Hebrew and English pretty well by age 2

® after this, he started to not want to speak any English

* he begged his p. rep dly to speak Hebrew to him

* they addressed him only in English and wanted his sister and
visiting relatives to do so also

* yet the parents spoke Hebrew amongst themselves and with
Orren’s older sister

* Kamiol does not see this as a problem but deseribes a period of
intense stuttering by Orren which she considers problematic
{but which was actually developmental - De Houwer 2011b)

Needed: a shift in focus from

as the unit of analysis (De Houwer 2009)

x“A
R

| Iif children speak only a single language in spite of
parental input in another language...

# it may be impossible for children to communicate
with members of their extended family and/or family
friends

# communication between parents and children may be
adversely affected {Wong Fillmore 2000}
# both parents and children may feel a sense of loss of

identity, culture, and emotional bonding (Portes & Hao
199E; Tseng & Fuligni 2000 )

erbis "

e,
&

Harmonious bilingual development:
a working definition

= the regular use of two languages by young
children, in the absence of:

freguent communication problems and/or
regular and strong feelings of frustration,
inadequacy or victimization

attributed to the fact that the child is growing
up with two languages

ertns

©

What is the incidence of monolingual language use

What is the incidence of monolingual language use

despite bilingual language input? (1) despite bilingual language input? (2)
188 children in Japan growing up with i gme X & by g X presmit i
both English and Japanese —
O spaak Japanea and
English
W spaak only Bapanesa
(Yamamoto 2001) (De Houwer 2003)
erbis o W erbis @ u
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Why do so many children speak only a single
language in spite of bilingual input? {De Houwer 2007)

The lapanese data show a similar result (Yamamoto
2001): cf. for the 28 families where 1 parent spoke 1
language and the other parent spoke 2 languages to

Parent 1 Parent 2 The children speak the children (¢f. my adaptation of Yamamoto's findings
speaks speaks both X and ¥ in De Houwer 2009: 113);
X X 97
® o+ MajL X 93% Parent 1 Parent 2 The children speak
X+ MajL X+ Majl 79% speaks speaks both Japanese and English
- lapanese and English 61/61
X MajL 73% p: nglish ne
X+ MajL MajL 34% Japanese and | Japanese 16/27
English
erbis o erbis @ g
Underlying causes? | The relation between input frequency
and degree of children's bilingual use...
Parent 1 Parent 2 The children speak
speaks speaks bhoth X and ¥ = has not been systematically investigated
X+ MajL % 3%, = but the totality of anecdotal reports on individual
- - bilingual children's developrent are highly suggestive
X+ Majl Majl 3% of a connection (De Houwer 2009)
= and the fact that school-aged children generally speak
the language they hear most frequently (viz., the
» absolute input majority language) but not necessarily the minority

frequency
#+ need for children to speak language X
+ opportunities for children to speak language X

Erb:&

language is also suggestive
rois @5

| Correlations between parental input frequency and
child bilingual use in absolute terms

Haniiby English Inisstitist

adult child adult child
A 5 R 5 [3) 1 {3808 1 [2427)
A 4 [Tri)| 4 [T07) I 09y 3 {8000
P 3 (el 3 |71 4 (BR3)| 4 1192)
Al 2 [uz=4)| 1 (1z) 2 jaoan)| 2 o)
[ 1 [ann| @ (i0E 5  5s@)| 5 (138)

(De Houwer 2011a, adapted from Tables 2 and 3 in
Allen 2007, in turn based on Allen et al. 2002)

erbis g

Other potentially important factors that may
explain children’s bilingual/monolingual use

& community expectations and attitudes

+ identity issues

¢ the communicative need for active use of each
language

¢+ the opportunities for children to actually speak
two languages (“practice makes perfect”, Clark
2003; De Houwer 2009)

The weight of these factors may change os
children get older

erbis

®)

_60_




NAY V) R LRGeS - BB VKV A - 7—2 ¥ 3 v 7 Harmonious Bilingual Development: What is it and how can it be Fostered?

Is there an actual communicative NEED to
speak two languages?

® if it is socially acceptable for children to answer in

| Parental discourse strategies in
bilingual settings (Lanza)

* monolingual discourse  ® bilingual discourse

another language than they are addressed in they * monalingual * hilingual
may have no need to actually speak two languages % %
* only people who understand both languages involved
can be engaged in these dilingual conversations create the need for a allow the use of two
* hilingual children are socialized into particular single language in languages in
patterns of language choice through their bilingual conversation conversation
parents’ discourse strategies (Lanza 1992, 1937}
| Parental discourse strategies in Case studies:
bilingual settings ctd. (Lanza) ¥ bilingual parents first used bilingual discourse
strategies

¥ allowed dilingual conversations

of how well they speak them

...as wefl as monolingual children?

* many adults who grew up with two languages from
early on feel inadequate because they are constantly
comparing their own language use to some
‘monolingual’ ideal

= many parents, educators, language and speech
professionals expect bilingual children to function like
monolingual children, at least in the school language

..and harmonious bilingual development may be at risk
if children do not five up to this
&

erbis @ W

strategies in each of strategies in either ¥ then changed to using just monolingual discourse
two languages langLage strategies
¥ and managed to turn things around...
% % ¥ _so children were actively using two languages (e.g.,
4 ; Taeschner 1983, Kasuya 1998, Juan-Garau & Pérez-
o notin fact support Vidal 2001)
’"E::r active biingwal active bilingual use
We need larger group studies to systematically examine the
effect of different kinds of parental discourse strategies on
bilingual children's language use
ertis T erbis @
¥f children do speak two languages, there is the issue Japanese children in the UK

Okita, Toshie (2001). Invisible work. Bilingualism, Language Choice
and Childrearing in Intermarried Families. Amsterdam: John
Benjamins.

= lapanese mothers living in the UK felt guilty/unhappy
when their children did not learn to speak Japanese,
or when they failed to speak it “properly”

lack of harmonious bilingual
for these families
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* changing negative attitudes towards bilingualism is
certainly not easy

* _.nor is changing the notion that monolingual use
should be the standard

* but we need to address the bilingual-monolingual
comparison issue

= _.even though the bilingualism research community
now generally accepts that bilinguals are not two
monolinguals in one and that there is no need to
uphold monolingualism as a standard
|Grosjean 1989, De Houwer 2009, Ortega 2010)

erbis [

A lexical disadvantage for bilingual children in
comparison to monolinguals?

+ Bialystok et al. (2009): young bilingual children do
worse on a common word-picture association task
{the PPVT) in English than age-matched English-
speaking peers

* to what extent does this result have to do with the
amount of time children have had to learn words vs.
the fact that they are bilingual?

= the bilinguals mostly did not hear English from birth
whereas the monolinguals all did

erbis T

In valid bilingual-monolingual comparisons
one should aim to have as ONLY variable the
number of languages that is being learned!

How to foster harmonious bilingual development

= by bringing research based knowledge about bilingual
development ta the public: parents, educators, medical
staff, speech and language professionals, politicians

= by turning our research to issues that can address the
fattors underlying harmonious bilingual development

erbis [ erbis @ Y
| Our current state of knowledge about harmonious References

bilingual development suggests the following
underlying factors as being relevant

% frequent, regular and sustained input in two
languages

%+ a communicative need for actively using two
languages (in response to monolingual
discourse strategies)

% positive attitudes from everybody involved
towards early bilingualism and the two
languages concerned

erbis i
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‘ Lead in to panel discussion

Annick De Houwer
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Development, USA
© Annick De Houwer

| (1) Raising bilingual children

towards harmonious bilingual development (cf. lecture):

v" a regular and high input frequency in BOTH
languages: speaking, media, songs, rhymes, books

v the portrayal of both shared and different parental
cultural/linguistic identities

v the communication of positive attitudes

v the creation of the communicative need for actually
using two languages

¥ the linking with a community of speakers

erhl's 5] Q

| Three topics for the panel discussion

(1) Raising bilingual children (Prof. Yamamoto
Masayo)

(2) Bilingual development and Japanese sign
language (Mr. Taira Eiji)

(3) The relevance of insights from bilingual
development for early L2 instruction (at
elementary school in Japan) (Prof. Yukawa
Emiko)

r) ~
erbis | T

0

| (2) Bilingual development and (Japanese) sign
language (a)

typically, children with a hearing impairment are born to

parents who are not Deaf

» often, a diagnosis of a hearing impairment comes
relatively late (not until ca. the child’s 2" birthday)

» prior to this, children will have learned to understand
a number of gestures and make themselves
somewhat understood

» although there is some overlap possible with full-
fledged sign language, these gestures are not part of
sign language as used by the Deaf community

[ =3
erbis & e

| (2) Bilingual development and (Japanese) sign
language (b)
hearing impaired children will not have been able to
learn language from spoken input (or hardly so)
¥ they can learn language from sign language input
¥ this requires a great parental effort to learn sign
language
> children can benefit a lot from school offering sign
language input
» often, they can be fitted with a cochlear implant

» this way, they can simultaneously learn spoken
language

erbis @ C

| (2) Bilingual development and {Japanese) sign
language (d)

in bimodal bilingualism the facts and factors of uni-
modal bilingualism play a role as well

» using two different linguistic repertoires with possibly
mutual influence

¥ switching from one language to the other
» using mixed utterances

¥ importance of similar supportive factors: attitudes,
input frequency, communicative need, etc.

erbis @ e
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| (2) Bilingual development and (Japanese) sign | (3) The relevance of insights from bilingual
language (c) development for early L2 instruction (a)

bimodal bilingualism is certainly possible! . L
& Ve early L2 instruction in schools...

> in preliterate Deaf children (under age 6) i .
¥ typically concerns children between ages 6

¥ through Japanese sign language AND spoken Japanese

(if there is a cochlear implant; lip reading; cued speech) and 12
» in Deaf children older than 6 ¥ ...who may be MFLA, BFLA or ESLA children
» through Japanese sign language AND spoken Japanese % similarly to BFLA and ESLA (and MFLA, tool),

(if there is a cochlear implant; lip reading; cued speech) the following supportive factors are important:

positive attitudes, input frequency,
communicative need, etc.

¥ through written Japanese

erbis -y L erbis =y o

| (3) The relevance of insights from bilingual ‘ (3) The relevance of insights from bilingual

development for early L2 instruction {b) development for early L2 instruction (c)

early L2 “instruction” in schools ¥ language learning at primary school should

» should NOT be real “instruction” {could have mimic. children’s early Iangualge learning
bad consequences for subsequent language experiences as much as possible
learning and is not effective) ¥ the teacher should be an open-minded role

% but should involve the EACILITATION of model who encourages intercultural learning
communicative functioning (cf. Prof. Yukawa's ¥ ...and who offers children the opportunity to
position) “taste” of new languages and cultures in an

open and encouraging atmosphere
erbis @ T erbis & o
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V. Research Methods in Bilingual Studies (Workshop 5 1 HH)

w1V, AU ATV TRICE T 2 HEARRPUTOAT A F2 T De
Houwer {i: X ) 3, KIZ2IHHZES L TRENTHEIRI IV —T LN A1) Y ITVEEE
BTN =F N TT =2 v ay TE 1ROz 2GS0 72,

Research methods in
bilingual studies

Annick De Houwer
erbis (www.erbis.org)
University of Erfurt, Germany &

Eunice Shriver Kennedy National Institute of
Child Health & Human Development, USA

erbig e

(1) Recording interactions in a
bilingual setting

important to make recordings in which all
of the following can/will be used:
interactions in each language separately
and interactions where both languages
might be used in the same conversation

v language choice is primarily linked to
the nature of the interlocutors

#~ preparatory investigation of who
lspeaks what
‘ where sociolinguistic
aparopriateness

v well planned recording schedule

o §o-

Recording interactions in a
bilingual setting

Transcribing and analyzing verbal
material

Use of the CDI in a bilingual
setting

Data collection for large surveys
in a bilingual setting

ot 8-

(1) Recording interactions in a
bilingual setting

question of how many recordings you
need to make and for how long

v depends on the goals of the study

v’ with young children: depends on
whether you are conducting a group or
a case study
v case study: tends to involve many
recordings for at least half a year or so
v  group study: recordings at specific pre-
set ages

o § o
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(1) Recording interactions in a (2) Transcribing and analyzing
bilingual setting verbal material

video or audio? regardless of what kinds of verbal

material, best to use the CHAT

v depends on the goals of the study transcription format (CHILDES)
v" and with young children under 2 you

need video in any case!
v’ video is more intrusive

v ....but gives much more information
v" audio is easier and you can more easily

record without you being there

v' ...but the information is less full

v
0 ~ ) ~
erbis @ W erbis @ (s
(2) Transcribing and analyzing (2) Transcribing and analyzing
verbal material verbal material
Child Language Data Exchange System (CHILDES): CHILDES (and TALKBANK)
established in 1984 by Brian MacWhinney and contents (transcripts, audio & video) in over
Catherine Snow 20 languages (including Japanese) from 130
different corpora, including child language
corpora, language data from aphasics, second
language acquisition, conversation analysis,
and classroom language learning
publicly available worldwide
CHILDES is currently directed and maintained
by
Brian MacWhinney at Carnegie Mellon
University
(http://en.wikipedia.org/wiki/CHILDES)
0 ~ o ~
erbis @ W erbis @ (T
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(2) Transcribing and analyzing
verbal material

Japanese child language data are in files at
http://childes.psy.cmu.edu/data/EastAsian/Japanese/
along with media at

http://childes.psy.cmu.edu/media/EastAsian/Japanese/
Japanese adult data are at

http://talkbank.org/data/CABank/Sakura.zip

http://talkbank.org/media/CABank/Sakura

http://talkbank.org/data/CABank/CallFriend/japn.zip

http://talkbank.org/media/CABank/CallFriend/japn
SEE:

http://childes.psy.cmu.edu/manuals/

http://talkbank.org/manuals,
“The best way to learn about things is to browse materials over
the web”, as Dr. B. MacWhinney wrote to me (email 25.2.12)

(http://en.wikipedia.org/wiki/CHILDES)

erbis & v

(2) Transcribing and analyzing
verbal material

it is only possible to use a language choice
code if it is clear what language an utterance
isin!

language identification in young BFLA children
under age 2 (language A, language Alpha,
mixed) is extremely difficult

in our study (with Dr. M. Bornstein, NIH) of 31
young (20m) Dutch-French BFLA children 2 to
3 transcribers each transcribed video-
recorded interaction between a child and his
or her mother; then these transcriptions were
discussed. Even with this labor intensive
procedure, only 27% of child utterances could
be language-identified

we used bilingual transcribers. This is
ALWAYS important.

erbis & v

(2) Transcribing and analyzing
verbal material

bilingual setting: need for a language choice
code, applied to each utterance

in my Kate corpus (publicly available through
http://childes.psy.cmu.edu/), | used a 3-term
language code for each utterance (see De
Houwer 1990):

¢ place 1: which language used by the speaker? e.g., D(utch)

e place 2: an initiation (1), or a response to a particular
language (then this language is noted), e.g., E(nglish)

¢ place 3: language spoken by the presumed addressee, e.g.
E

examples: XIX, MMD, EEE, MID

on the basis of language codes you can easily
partition off parts of the corpus (with CHAT
commands in CHILDES) + a language choice
analysis becomes easy

erb|'s @ @

(2) Transcribing and analyzing
verbal material

examining the SDH for BFLA (Separate
Development Hypothesis; De Houwer 1990,
1995, 2005, 2009)

basis: only unilingual utterances

mixed utterances are a case by themselves: in
these, elements from both languages are
quite clearly present. Not possible to say on
the basis of such mixed utterances whether
children are following the rules of language A
or language Alpha

if about % of unilingual utterances in each
language for a particular recording follow the
rules of their respective language for a
particular morphosyntactic phenomenon,
then this is evidence for the SDH (De Houwer
2009)

erbis (e
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(3) Use of the CDI in a bilingual
setting

Early word production in BFLA children:
the CDI Infant (8-16 M) and Toddler
(16-30 m) forms

see previous slide

INFANT FORM: lexical items: parents check off
whether a child just understood an item
(comprehension) or both understood & said it
(production)

TODDLER FORM: lexical items: parents check off

whether a child just both understood & said an
item (production)

WALWFGE 245 1 5

Early word comprehension in BFLA
children: the CDI (Bates-MacArthur
Communicative Development Inventory)
Infant form (8-16 M)

a parent report instrument through which the
researcher is asking a 3rd person to assess
particular features of a child's knowledge &
behavior

standardized set of lists containing a number of
items and open questions on the gestures that
children use, on word comprehension and on
word production

lexical items: parents check off whether a child
just understood an item (comprehension) or
both understood & said it (production)

the vocabulary items on the CDI forms are
grouped into various semantic and grammatical
categories

erbis (T

An example from the American English CDI:
Words and gestures

D. Vocabulary checklist

1. Sound effects and animal sounds

baa baa (e} (e}
choo choo (e} (e}
cockadoodledoo (e} (e}
grrr o (e}

Parents are asked to check just one O in each
column, and not to check anything if their child
does not know the item.

Adaptations of the CDI (but not for all Infant
forms) exist in about 50 languages (see
http://www.sci.sdsu.edu/cdi).
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Our bilingual CDI study in cooperation with
Marc H. Bornstein & Diane L. Putnick (Child & Family
Research, NICCHD)

N =31 middle-class Dutch-French speaking families living
in Belgium with one biological child (no birth
complications or known disorders)

14 firstborn girls & 17 boys, their parents and
other main caretakers

bilingual input (1 person/1 language) from
birth
Dutch & French

¢ ages 13 + 20 months: CDI long forms (French
+ Dutch) ideally filled out by each parent and
1 other main caretaker for each language:
European French (Kern 1999) & Dutch (Zink
& Lejaegere 2002) adaptations of the
MacArthur Communicative Development
Inventory (Fenson et al. 1993)

erbis & v

(4) Data collection for large surveys
in a bilingual setting

important to realize that not all

respondents may know the majority

language well

» all the more need to keep
guestionnaires short and simple

» requiring very little writing

erbis & v
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ganguage use
rhis

Of major importance in a bilingual
setting:

different languages used in different
contexts

unless parents are both constantly
interacting with their child at once,
one parent will have different
experiences with the child and discuss
different things

to ignore this is a basic methodological
error

that is why in a bilingual setting one
needs to ask more than one person
about a child’s language use!

spill over to a monolingual setting:
there, also, contextually “specialized”

Qualitative participant
observation (ESLA)

Perceptual experiments (ESLA)
Behavior based comprehension
experiments (MFLA & BFLA)

NIRS based neurophysiological
experiments (MFLA & BFLA)

erbis @ g
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NEAR-INFRARED SPECTROSCOPY (NIRS)

= a non-invasive way of measuring brain
responses
people wear a soft cap with low-power red
lights that shine onto a person’s scalp, and a
few millimeters into the cortex of the brain
oxygenated and deoxygenated hemoglobin
have different patterns of light absorption

by measuring the light that returns to “In a NIRS study, we measure infants” brain activity while
detecters embedded near the lights, scientists they are listening to language stimuli. We record the brain
can infer how much activation there is in activity using a special cap worn by the infant. [..] When a

given brain area processes some input, such as speech
sounds, it uses more oxygen than when it is in a state of
source: rest. Thus, the level of oxygenation in the brain tells us
http://www.psych.ubc.ca/~kbyers/nirs.html which areas contribute to the understanding of speech.”
http://infantstudies.psych.ubc.ca

different parts of the brain

erbis @ g erbis g

Some of the main “players” in the field of early
bilingual neurophysiological studies (NIRS + ERP
+ fMRI)

Dr. Janet Werker (Vancouver) with Dr. Krista Byers-
Heinlein (Montreal) & Dr. Suzanne Curtin (Calgary)

Dr. loulia Kovelman (Michigan) with Dr. Laura-Ann
Petitto (Gallaudet)

Dr. Barbara Conboy (Redlands) with Dr. Patricia Kuhl
(Seattle) & al.

Dr. Debra Mills (Bangor, UK)

Dr. Valerie Shafer & colleagues (CUNY, NY)

ot G
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17N % De Houwer JG42 i “Research methods in bilingual studies” & AHEMIZEN S L 5
OO b LS, TOHM, AERNREENE L EITFHEZ LT O X9 IZ&E L Thl,

moHm

RNAY YA XNCHD RSB B, B, FERE, RLSIET CERmERE, A
HIARILL 708 5 B B L0 £ IR L, BN ERE 25720 LB LB 5, F
I & ) B S E 2 B

W EENE LT TR

(1) ZmEE, NV AVOSHERS (BH) CHT2H5—20FRIHLT, HHGORE
PFIICWA AL ENEZLDOD, TR EZFDEIICEZLON MBI, HEE LT,
T—=2vay 7YHHETIUEEONEE 3AEMNEIIHE R, Y2 —%1T),

B AR
M&H % 3%, EEIGEY, KOMIZEZTIL-TFE WV, MEEF LD (FREICIENE
FOWH, FREIEL), T2 a3y FIHBLTIFEV  [nFEb 2 20D0F#HTHT
EHE9aL, ELEL0FHBPEYMICAY, THCEHBLEVESDONLZ EADH D) £395
(M1 723 BeEdh, (H2) 2EE) BT Th]

Family language choice: Please conduct a quick and simple interview with any three people in
regard to the two questions below. After each interview, summarize the responses (including the
respondent’s sex and age) and bring your summary to the workshop for discussion: “It is
sometimes claimed that very young children raised in a simultaneous bilingual setting will not
acquire either of the given two languages to the fullfledged level: (Q1) What is your opinion about
this claim?; (Q2) Why do you think so?”

(2) =27 vavy 7T, BMEIE 773V TF—F—IlEoTHESNT3ODEL 5 iLHE)»
5, HFHOMHEIHEN 1 DFEIRL, 7V —7 (Gl,G2,G3) (25N TEDRHEIZH Y M,

Gl : ORI ROEF L MEFOERZ I LD D

G2 EETIRR LATRICHETI2ER ([T Z2O00FFHTHETCLIETLE, &
L5005 EPWICLY, THCEBLAEV]) 2RBINRERICESVTERT S
eI, EO LD BAMASLET, ZOHRERLIIZED LD LR EE VS
T EHENT XL, De Houwer J5/E12 & % i “Research methods in bilingual studies”
THEZMAEZD LIV —=THNTEARIL, ZV—7L LT1 o0 Z %7 5
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V. Bilingual Lives: A Dynamic Perspective on Bilingualism across the Lifespan
(Workshop 552 HH)

T—2 Y ay FIE V.o TRMAO LRI, N4 Y HVO 2 EEOBASFIEICET 5 i#Ek
75 De Houwer i+ X ) T2 A 54 N2> Tirbilz,

Bilingual lives: A dynamic
perspective on bilingualism
across the lifespan

Annick De Houwer
erbis (www.erbis.org)
University of Erfurt, Germany &

Eunice Shriver Kennedy National Institute of
Child Health & Human Development, USA

erbis

“Two languages”

what does the structural
difference between them need to
be?

do two varieties of a language
with the same written standard
count as two languages?

today’s assumption: two different
varieties that are commonly
considered to relate to the same
language are not different
languages

two = more: bilingual =
multilingual (but see later)

erbis

9o
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erbis

Bilingual...

is anyone who is not
monolingual?

is anyone who uses two
languages on a pseudo-daily basis,
regardless of how well they know
each?

is someone who can speak and
understand and read and write
two or more languages like an
educated monolingual in each?

Using language...

is a skill
that needs to be learned
but that can also be un-learned

and both learning and un-learning
(attriting) depend on a number of
complex factors

§c-
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Learning and unlearning
languages lead to many

different bilingual language

use profiles

these can be tabulated for each
of the main areas of language use:

U language comprehension (oral

understanding)

U language production (speaking)

U reading
U writing

erbis

Within each dimension of language use:

variation in proficiency
(1-5 where 1 is best)

L1/LA v
L2/ v
LAlpha
L1/LA 1
L2/ 1
LAlpha
L1/LA 1
L2/ 3
LAlpha
L1/LA 4
L2/ 1
LAlpha

_81_

The four dimensions of language use:
some bilingual profile examples

v v v

L1/LA Vv

L2/ v v
LAlpha

L1/LA v v v v
L2/ v v v @ v
LAlpha

Being bilingual...

is a very dynamic thing
€ because of the changing
nature of bilingual experience:
there is more variety in life
experience for bilinguals than for
monolinguals

@ because bilingual profiles
change over time

@ because proficiency in each
dimension of language use
changes over time

ot T
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Using language... Bilinguals are not born, they
are made
is a skill they LEARN to use two languages

(in 1, 2, 3 or 4 dimensions of
language use)

there are different learning
contexts for becoming bilingual

that needs to be learned
but that can also be un-learned

and both learning and un-learning
(attriting) depend on a number of
complex factors

these facts also help explain the
dynamic nature of bilingualism

) ~ 0 ~
erbis @ (e erbis @ (e
The main learning contexts for The main learning contexts for
becoming bilingual (1) becoming bilingual (2)

ESLA: Early Second through the
Language Acquisition community (on the

ESLA: Early L1 from birth L2 between streets, so to speak),
Second age1and age including through day
Language 6 care and kindergarten
Acquisition
SLA:Second L1 from birth L2 after age 6 SLA: Second Language - through formal L2
Language Acquisition instruction at school
Acquisition or in special adult
classes
- through the
community
0 ~ 0 ~
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Bilinguals may (partially) UN-
learn one of their languages

there are different contexts that
tend to go together with (partially)
un-learning a language

ot gc-

Bilinguals’ active language
repertoire (speaking and/or
writing) maximally consists
of:

unilingual utterances in language
Alpha/language 1

unilingual utterances in language
A/language 2

mixed utterances containing
elements of two languages

D
erbis
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The main contexts in which
bilinguals tend to un-learn one of
their languages

@ for children, their parents’ divorce:
this will affect either LA or LAlpha
@ no more school instruction in a
particular language: this usually affects
L2
€ move to another country: this can
mean either the un-learning of L1 or of
L2
un-learning a language goes hand in
hand with less input in it and with

ﬁoccasions

for practice (i.e., using the
language)

ot T

Bilinguals who actually
speak/write two languages
must ALWAYS choose
between them!

there is NO default language that
is used as a matter of course

this is VERY different for
monolinguals



AT ST

%+ is the ability to fluently switch
between languages in all 4
language dimensions

% but only really production has
been studied

*» some bilinguals are better at
switchig than others: this indicates
itis a skill

+» presumably, this skill needs to be
learned as well

¢ not sure if it can also be un-
learned

ot e

What factors mainly
determine bilinguals’
language choice?

the language(s) they are used to
speaking with a particular person (this
includes the use of mixed utterances)

the setting
the topic

the ease with which lexical items in a
particular language are available

the language they just spoke before

rules for language choice laid down by
authorities

ot 8c-

Bilinguals switch between
languages in different
circumstances (production)

most frequent: switch from a unilingual
utterance in L1/LAlpha to a unilingual
utterance in L2/LA
1. there may be no time lag between the two (so
a unilingual utterance in L1/LAlpha
immediately follows a unilingual utterance in
L2/LA)
2. orthere may be as much time as a day, week
(month?) between them
3. the switch may be interrupted by someone
else’s utterance or not
less frequent: intra-utterance switch from an
element in L1/LAlpha to an element in L2/
LA/. This yields a MIXED utterance.

@>

erbis @

A few examples of bilingual usage across the
lifespan (1)

meet Yoka...

she grew up with just a single language from birth,
Danish

at high school she studied French, English and Latin,
and could read in all three languages and translate
from each of them into Danish

but she spoke none of them: there was no need

then after she left school she ocassionally spoke
English when she was travelling

she had no more contact with French or Latin
in her daily life, she used Danish

then she moved to Australia, where she only spoke
English, soon with a broad Australian accent

after a few years, she had forgotten to speak Danish,
and when she spoke it, she had an Australian accent in
her Danish

ot T
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A few examples of bilingual usage across the
lifespan (2)

meet Roberto...

he grew up in the Bronx in New York hearing English
and Spanish and many mixed utterances in both

as a child, he spoke both English and Spanish

at school he learned to read and write in English, but
not in Spanish

the older he got the more he mainly spoke Spanish,
and if he spoke English at all, it was mostly inside
mixed utterances

he just spoke a bit of English to customers

his job as a limousine driver in New York didn’t require
a lot of reading and writing

he married a girl from Puerto Rico who spoke no
English

when he got children, he spoke to them only in
Spanish

luckily, when his had homework in English, Roberto
could help them

erbis

@e

A few examples of bilingual usage across the
lifespan (4)

meet Wei-Ming...

he grew up in Beijing hearing just Chinese

he went to study in Germany and had learned
German to prepare himself

in Germany he spoke and read and wrote
mostly in German, but he used very little
Chinese (only through contacts with friends
and family in Beijing)

after his studies Wei-Ming returned to China
there he had no need for German and instead
had to learn English so he could publish his
academic work internationally

in the end Wei-Ming forgot his German and
used a lot of English for work and Chinese in
his private life

erbis
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A few examples of bilingual usage across the
lifespan (3)

meet Claire...

she grew up in Paris hearing just French

she went to a private boarding school in
Switzerland

at school she learned to understand, speak,
read and write in French, English, German and
Italian

she was fluent in all four languages, and
mastered Spanish, too

after her law studies her multilingual abilities
landed her an important job at the European
Union in Brussels

this job and the social contacts that go with it
require the use of 5 languages every week, if
not every day

Claire is ready to get married to Sasha, a
handsome Russian. She plans on learning

Russian, too. @ ~

is an exciting adventure

you never know what’s next!

and if more than two languages are in
your life, you have access to so many
more people and to so many more
ideas and cultures..

that’s what makes it all even more
exciting!
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VHNDTROSFEDOFKEICL o T BT ER] L) —BWRERICOWTE X
(Appendix-1: A5 4 F28M), yLIa—FAAL v F U FIMILHIDNY =2 RW7E5Z e
TEHE, ZREHZLRATEIRL, MOPOEANIIES O ZZHWATELHETHY, [XL
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vl LEERRVOTEZVA, L) FRIZOWTE R TAIZ,
V.14 3= KRS v F ¥ 7 5H OFHLA

A= FAA v F Y7 OEFRELT, [~HOPEEONT, N ) YAV, D5zl Tw
5814 | (Bullock & Toribio, 2009) & L7z (Appendix-1: A5 4 F-3%M), 23— FAAf v F 7
OWFZEITH LCid, HASiEym, BN, SN, CHESHEYNET Ta—F0H 50
(Appendix-1: 254 FAZBR), ZOT—2r Y ay FTEEEFAN LT A —F20HL, £
MO ZERABIHE L TL B Z & &R LT

- FRA v F U ITNOFHEFNT 70 —F, DF DEEHIZOWTOHI L LT,
Muysken (2000) 7L —247T7—27H5, —O®OH 5 I — :insertion & alternation 2OV TF
FTHMNE L7ze Zo0FFHEPN I HDLo TV EXH Y, &5 5D FiHA RS =matrix
language (ML) (Myers-Scotton, 2002) T®» 2%, > &) LhDDLILDTE LY E%
insertion & 0¥, ML IZIiA S5 D 9 —FH DI A ik = embedded language (EL) 23 EA
BHDNHDHH, LiENLRON %479 (Appendix-1: A5 4 K52M), —F ML 2D 3 DAL
DFBHTY Y Brb o> TWLYAER, alternation & Y, MAHESiEFM M (B2 I L
MEDRDbolz) 7 &h, 5] &4 =trigger (Clyne, 2003) (Z7xo>TWwWb EE 2 515 (Appendix-1:
AZAF7A4 F-62M), TOZDODH 7 T — insertion, alternation DELLTH LN LT, &
B - AT DD > TLEDT, FTT—F 0TI L2 EE L THREL,

V15 3—=FAAL v F ¥ 7 - F—=5O5H

TF16 AOBIMEERTIZLT, 8 7V —FI20F, EELEAAREDI—FAAL v F v 7 57—
SOy TINET) b Ty LS D (Appendix2 B) AN L7z, TNENDTF— 575,
insertion 7 alternation ® &% L 2% Wi L, insertion ®¥;E1E, MLIZEH 62, ELICIZEA
Y DONH LMD, alternation DAL, A triggering Z5 &I LTV 500 % /5,
EV)ZLERTTLTE LS,

7 — %1%, BFLA (bilingual first language acquisition = A5 — S 758 ) (De Houwer, 2009)
THFHL HAFTHZ BB L OO 5 FHO ARG AL, BFLA BXUESL TE#REZEBLTE
MR, HRANOA Yy - Lz, ML, HRANZIT—FAL v F ¥ 7 TOREH
22T A —DEFAIANE LS TVEAL V¥ —F T aF VAT —VOEHE, B¥EATH 5,
V.1.6 7— ¥ figit

DUFIZHHT - M3l 59T, BrULEP > CERENEDHITHLILIZT S,

(1) XHDIREAL OFFHF—DODFFHETIH LI ML, ZOHIMOFHEI—FEZITEL L L
TA>TWb X9 %8 — 2 (Appendix2: I3 1, 5, 6 ZH) 12, insertion & L CTHBIZ L3V,
@) FFASNTVEEGPEL, 74 7 ¥ FIREOF ) 2 ZITEN RO 2250 B3R 56 (Bl
X 2Z M) 1F, insertion 7 alternation 2> D FI Wi 238 L vie ZO @D 1 5 IV — insertion &
alternation iZ, WO blIE-> XD EXBITEZbIFTIEARL, HEEATHY, HAINTHLHE
BT A T Y FilhoTwagEE, NWOHREINETLEEXLILLTE D,

) LELZDOTA T Y FHPVEODF L FEH572MF Y & LTHRb T2 formulaic 7 #&BLIC
%o TWA¥4IE, insertion &9 B D13 ) 25 L R 93, Formulaic % 31, FFFH D
mental lexicon ICOEDDFEF Y & LTIHHEEINTWALELDTHY (Wray, 2002), B 212D
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Hkeepaneye D X ) ICIEIEL BHMENT WAL, T4 A2 MEHLDHIL I3 1CHD
yasashii kajjuu ® X 912, HHEAMIFOa0r—2 a9 Y EHUTHLLE5LH 5,
(4) insertion 7¥% — 1%, HHFEL OXFAH L 25, SHEOMHBIET ) YN8 Y
YIHNPEV) L, TOFTEIIKEL LTEZORRITEAMEINT WL I RN, REL
LTiibhs (BIL1 ), HAFED [ 155, BEDdo+* " ONT =T,
MR AND 12D DOHMATH L 05, TNHFZDF F CSITfLNTWEHIZLIRONS,
(5) insertion ®/8% — X TiE, WEMBMIZT + —HAZHTLHILENLVAN, 22T [#
Y HERZTWEDON] EWIBTWNRTE S, 20T, HAZEZME) 25, L )flrvE
BAUREIC R B DI TH 5o
(6) ik & HAGED alternation /3% — ¥ Tld, FEFETYAMHEE Y, VIV EHZHFHY, HAFET
XD DL, EET—EEoIL%2d ) ~EHABTHRIBELTVT, FL5THRO L) &M
JEIC 72 5 T A portmanteau (MBI & D) HEL & 9T (Nishimura, 1997) 2% > TWwWb 2 &
B (BILAT8 M), MLANEZHIBET LV DL, FMREFELILTH P, EFED
Subject + Verb + Object ®FEMi & HAFED Object+Verb (Subject (ZZH TR \VY) DB A3 725k
RSSO0zl &2, VOV E W) W OFFREDFEENTFONLS L) %y — AL SR
LOFIRENZ L ThH 5,
(7) insertion & alternation 2SflAEHE > TR D LAH L (FIL 8B WMWIIRLT
alternation ®EFlE, ML 25T ) Frb b L) 2 & THY, WY b LHitED ML OFIC
F Tl insertion S 5> TWB T LiEH ) 15,
VI17FEe®

BTN =T DG L ENIHT LR ERZ 2L, &kE LToO#REZ LT, RIZHH—
FOTNV—TLDOERFERD L &I, ZHAEDRED, EmONEEMATLIZ L E L,

T—27vay TTEBEOI— AL vF 77 —% % insertion & alternation OFTH TH S
EVLOHPDONNY = HPRZTL B TI0H, N4 Y Y HTIVOFENZOOFiE%RIA LT
WHDITTIERL, NY—VIZEIVWLEDFHOM T T ZLT0A, EWVADTRERW
By Mo HBLIEVCHEDLHL L EIL, INELOBREI MY R=a2T7 Y AOFELESR
CEWTE Do WA YIHNIZESTIE, K82 %R, X7V, T 4 THREHFELES
CENTEDLDTHDH, A—FAA v F 7Oy —2iF, LEBEICMZ T, HESHEREN
GHED»OOHM R E, HENET 7u—F %2 LT ZEDPWUETH S, De Houwer 1HiLA°
MBOHRTHFAZ L TBONIZLIHIE, I—FAA v F U7 FERVEDDAFVTHL, &
WIRZ I THTWLRETH A,

51 Ak
Bullock, B. E., & Toribio, A. J. (Eds.). (2009). Cambridge handbook of linguistic code-switching. Cambridge, UK
; New York: Cambridge University Press.
Clyne, M. G. (2003). Dynamics of language contact. Cambridge: Cambridge University Press.
De Houwer, A. (2009). Bilingual first language acquisition. Bristol: Multilingual Matters.
Dopke, S. (1992). One parent-one language: An interactional approach. Amsterdam: John Benjamins.
Muysken, P. (2000). Bilingual speech : A typology of code-mixing. Cambridge, UK ; New York: Cambridge
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University Press.

Myers-Scotton, C. (2002). Contact linguistics : Bilingual encounters and grammatical outcomes. Oxford ; New
York: Oxford University Press.

Namba, K. (2012 a). English-Japanese Code-switching and Formulaic Language: A Structural Approach to
Bilingual Children’s Interactions. Saarbriicken: Lambert Academic Publishing.

Namba, K. (2012 b). Code-switched Interactions among Bilingual Students. Unpublished data.

Nishimura, M. (1997). Japanese/English code-switching : Syntax and pragmatics. New York: P. Lang.

Wray, A. (2002). Formulaic language and the lexicon. Cambridge ; New York: Cambridge University Press.

Appendix-l N7 —HA Y FAFAF (LEENATA FLABATA P2, TEAHZATA F6)

* Is codie-switching 2 bad thing?

NG yuppacil idaho®l to®l §-ebadl SCHIS: 162 loste2 my®2 hadl gasl
potatoes@? da-yo-ned) nuke-is@1
Siza: i you say Idaho, vou think of Stra: I lost ey teeth, my teeth cume off.

polatoes, afer all, don't you?

hatrix language changes from A& to Alphs
Scencthing iggess the other langusge

Embedded langusge
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Appendix-2 Examples for analysis

5 1*CH1 they@2 won't@2 to@2 do@2 jama@1 on@2 you@?2 right@2 ?
%tra they won't disturb you, right?
51 2*CHI yooshi@1 keep@2 an@2 eye@2 suru@1 zo@1
%tra Well, I'm going to keep an eye on you.
# 3*CH1 : Now@2 all@2 the@2 yasashii@1 kaijuu@1 did@2 gattai@]1.
%tra : All the good monsters joined together now?
5l 4*CH2 @2 want @2 to@2 be@2 goorukiipaa@] ni@1 nari@] tai@1.
% tra : I want to be the goalie.
51 5*ST1 meccha@]1 different@2 janai@1?
% tra : It’s so different, isn't it?
1 6*ST2 [@2 wish@2 1@2 had@2 oneechan@1 or@2 oniichan@].
%tra I wish I had an elder sister or brother.
5] 7*ST3 - @2 even@2 took@2 a@2 private@2 lesson@2 chotto@1 to@]1 -tta@]1.
%tra I even took a private lesson.
5] 8*ST3 - the@2 teacher@2 said@2 you@2 could@2 always@?2 just@2 like@2

e-mail@2 de@1 correspond@2 shi@1 nagara@1 comment@2 toka@1
shi@1 temo@1 ii@1 -tte@1 i@1 -tta@1 kedo@1
%tra The teacher said you could always correspond with him via e-mail and have

comments from him.

Keys
R EES
@l HAGE DT EHR
@2 YD REHR

% tra FERH RO YRR

1] 14 Namba (2012a) I —I32 kD
1 58 Namba (2012b) @I —/%2 kD

(33 - WEMAE)
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V.2 81 U HIVEREER

TN T == O ESEERICHET ARE L BERORAN L TR SN, £BNEOSiEEL
WEEZ N T HIETRT =2 v ay TTRETLNEOR D hA&lTo 7, SiklEk 70t
A& A GHICIE, SEERARSHEYRLEONF TR 5 L3 2 B1TKGH (Regression
Hypothesis) ®°, H#IIHIHFEENTVEDT 7 L AHENFE R 5 EAET 5 HBERE IR H
(Retrieval Failure Theory) #%@ %, Regression Hypothesis i, Jakobson (1941, 3&&EHEIFRI
1972) OFFEELIIEEUHLENZ 2T D02 L T IRFICHmEEL, ZEHAFL (Bw/iz)
BAIZD T HEE))) DREIAF NV GEL72DF VDT L)) IBALTHRESNG A, #E
ZHEB) A F V25068 F 5 2 &£ 13 Bahrick (1984) % Weltens (1987) IZ Xk D FEFEE T 5, B
REZ - Wil - B TAEATEE L A TIEIMD IV — M 2B DD E D) DERARBLIIZEFICEN
B A A % 785, #5319121% Berman & Olshtain (1983) % Hansen (1999) 12& ) SERES T
Who L2 LZORHIREEITRHENL T TIlE, F2F2L L OIS LETH L, —
7iT. Loftus & Loftus (1976) 12X % &, SREHEHMOMANL %L 55 2 8134, —RIITHR
BATREIC > TWBETT, @bkt v M Eh s LMERTE %5 &5 % Retrieval Failure
Theory (%, Sharwood-Smith (1983) %° Turian & Altenberg (1991) 12X ) X7 — AR SN
TWb, MEFSREFITEVERZ AR L7720, MBEBEH PR 22 OV FHBRELORHTH 5,

Taura (2008) 1%, Regression Hypothesis # k3 % DI, 4 MO FiEEINEAT 215 %
Myers-Scotton (2002) ® 4M ETFTNE 2o T— Y ORI AM ETNVEZRFTLHHDOT
HE, ©F ) STELELEHIZIEHEFE RS content morpheme, early system morpheme, bridge
late system morpheme, outsider late system morpheme DJHIZHE Z 5 D THILiX, Regression
Hypothesis % 3% L& 272, B2 HiEBENAA (BHAES) BICHARFE L
S AR e R SRR - MERTIEZE L 2R, IS AM BTV R RS ARER LS 2 LA
Hi3k 72 %> 725 Regression Hypothesis & 4-M model i/ & &34, KT 512+ 5%57—%
BRTENW KL o7z, LA LGS, SlEMEEORVEE WAXEFHEE 77 v Rk
ERFGER G L LT b SREERIIZEN S W, HAICBI 2 Sk MIEidih & & T S0k
IO R WHIEFEZ R E LTWAET, ZOWMREES L) EEEEZFHFO>bDTH L L)
fFENTw2, 22T, A7—2 3 v 7Tk, RUEHEBERAEICL DB LN VORHE %2
BARBEHARFE L7230, 2oR#ERD ORISR EZ 5722 MEBEBDL V5D T,
INFTOIDOFHOMERREZERICANT, SHOHDLIIFED L) ZFEFRVOR
PHET A LI
V.2. 1 8#%

P GUTEIR L, SCREATR 20 4E A — X b 5 ) THEE RIS H T AR L7z dilisk T, RETE 3
FEHTH S, MF 7R TREZRT CICENOA ¥ —F T aF VA7 —VIT@EFZ KO 10 5%
BTHr, FERTEETEECTOHETHAI20200b5 T, RANFHICHICHAGE TS %
ERZDHENCHoTWBEZIFLTW S, HRIZ 4T, HIToDHERICE - 72 BB
FOMNERLAEE (THR) Thrd, &ELEHREZENTLEoTVWD, T2 Y ay THNEIR2
TN—=F N T, ZO2HEHEOEFRL L SHANUE L LCHEZNUE2SRWET 5 F
EEMET L7ze LIRS, SR - OEM 7V — 7 OHENE Z LT 5,
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V. 2.2 SEEm

% ORI, SHEERESZ LT RO SELEMELY BN, A¥—F
TT—8 R EGGHMELE L TnDE, FitEBEO4 F UR—RIEO R HikE KT, Gk
FERN 2B LT RROSFEREY, HisH S 2t LEHREIZIL L TH
HEBL CEFRERFPTRLEREFICHRTELIREVAE-FTRIZ ZEPHE ST
bo —HTIAT AT HexBe L wifgei HIZIF 5 &, Carson and Kuehn (1992)
&, CREWAE D O R E GBS EE (KFE) 48 42 0 RICHAE LR E, EES 471> 7
N EEHFETHLZHPEEIA T4 Y 7 IMETE O BEEZ L > TARENTWL I E2RAL
7oo REICRMIMBEAZI AT =T YV ATRAY 2 —F VORFZEAFFHBEBEEZIT T 5
AN72%5 (N=50) % %34 & L7: Hakansson (1995) OWfFETIE, A7z —7 ViECEO®EEIE—
BT, HHEICX DT - BEARPERLL ZEPME SN TV L, BESHENLKERGE T
TIREARAL VETH o 72y, IERAF L LB ITHFEICE S WD o 72 32 B D ANRAL ik - 35k
WA UHNVEKRED T A T 14 ¥ 7 %HF L7z Kirshner (1996) (&, AXA VifzBGEe 5%
EREDO L O BRESLEBL T2 LRI L722Y, RETHFRTLILTHALSHERELE
D LD L7z AFARIZL2 28R LINA ) Y HVORERD T A 714~ 7 IR
MRS S, FATA Y 7O~ LPREROFRIZR T aro Mz iEML T
Taura (2008) (X HARNREAGIZ, WARWNEFET A 74 2 7)) - OEEFRET) - WRERRD
O 3HEHAETEME 2L ROEEKROENR ) SLHETE S Y — )V Tdh 5 Test of Written Language
(Hammill and Larsen, 1996) % JH\W 72098 % 4T - 720 ZO%EH:, fSiE i3 B AR W T
HENRFERIREZ M T 22 RICEFE L TV B 0T, WEIZFEERO T A ) h o
ALIFEFFE LNV ZRFEL TV A, SRR AEIIZSTRCENUANIEE T R %5
$7§§7f”)75‘o 72

HARICBIF 2 Sl LI TRIZICFENRE o T2 o) =T 1 v 7 %FHIT %
Z LT, SHlEAMRSITFICRVICHEIRTE 20T, A7V V—TE7F—8 5y —& LTk
WFERERRE B O YR IE 5 8 E F TR R I2T & % Developmental Reading Assessment
(DRA, Pearson Education Canada) %\ CHiE) —F 1 ¥ 7 NEFHIT 52 &2 L7z V=)
DFEENI Y725 TT A b & LTORBENEE 28V % WEE L 720 BT T, WNEENE, &%
=V OEEME, T A MM, R EEEES YN EN TV ON0ERTE 2,
—HELHEICE LT, 7 A MERDIMYIEREZ SN HEICEIR T E 2 00 R R T A HER
HWEZUE, ) —F 1 YT OSENEE S L EOREMBRL TV 20EE LToOMBER
AN, MENERY =T 4 v 7R EOREBYICNETE 2002 R THETH L NE
MZUD 3MIE A S, ) —F 4 ¥ 7 OIERENE - st - BF ) A25HICTE 5 2 LA L 72,
TAVATRIOY = VEHCTETRO) =T 1 Y7 HZWELT, —A—A#ELAZLAN
N DORDEZNELLTT Do

CHIZMA TR V=TI, /8—t v JD retelling ZHIEHICED L LTI Y AL T —
FWENTEDLEEZ T, DF ), WEEORNRFEANRZ GO B NI T 5 15 H o # 7
JERZOME¥EABL Tl DDMWETE, BIIWEHOZ Y Y — FOBE DT R/ KO FHili
DMETEDLLEEZ I
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V. 2. 3L

SRR IR - BRSO INEOTED R XM TWED, LTEL 3RV, L%
CDOWEREMD 201, THHEEZ GO TZOMRE %‘J’@Réﬁﬁfﬁlbk&%% Z¥a— (P
KAL) %ﬁw%m@&%ﬂ&ﬁ%-ﬂé’ BBlE L ONRVE OREIEL . T2, iR A
YHE2—13Eb TR LHELD SREF OO MWD WM HELDOT, EFFH T
R HHBBEERE, FRPTHROBECOY T HELRR Y)Y Ahs 2 L oFMAEbHRLz.
V.2.4Ft®

T—27 3 a vy TRERBEFICHGIZAT A4 NI T o b

" Participants
Language Attrition * 7,0 (F) and 10;0(F) years old (AOA; 4;0 and 7;0)

. . Returned to Japan 3years ago
How formal L2 instruction at school Parents are both Japanese

g . ,
affects on bilingual children’s - lived in Australia for 20 years
attrition?

7,0 goes to private Japanese school
- forgetting English

« 10;0 goes to International school

- day by day thinking in Japanese

Methods-Procedure for Reading Psychological aspects

Using DRA 2 separate case studies

* Comprehension

- Previewing / Prediction

- Retelling Summary
*Sequence of Events
*Characters and Details
*Vocabulary
*Examiner Support

- Reflection/ Making Connections

Research question

- How much do parents want their children to keep
their English?

Methodology

- Interviews (children, parents, family)
- Observation (primarily home, school and
other social settings if possible)
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V.3 2 DNERE
TV —TREOR, GHO3HBOMEARIIHET 5 HBRICED R SN2, ORI
T,

Q: N4 A ALRBEROE ZSEBRE~OIB I ?
A % K OERHPBRT 2205, HORE L, 2E DA 7y FOHPEE, HL D4 T v b
ZFLTHEMNGREDA v 7y PP EETH D, LITIL2E2H2HI LX), EDXHICL2%
FEZEL IR RDZDEL ) D T, EI)LTEL DAL ZEFEEZWRT 2LELD D
DEH Do ZZTHWPLEE L 5T B0 NN IH)VALDGHIHIEII 2= T4
TR A S Wz BB DS, ZOMWICHMT 22 e MEKL, bW EHEICHEGER
FHLTHLTNE, TEHEPERE RO, IILEL TR EZBET 208N D L. T2,
ZOSHEREBRIHEHL, 233227 —varyZMAILICKELRERE DS, TNHIZHL
TIE4AH, BliosE (web BM45) ICX WV THETD 5.
Q: N4 UYHANTHAIENHGTD—ETHAH LKA EFT, HBWTHS, 72, HEAD
ZRPEFEEZFRILICEY, "IV YAV TICRY, HAOXLEENLZZ 2B TS
AV B0, DX BEZNRLLELRVRD, HRAOEFHEIZLELLZVWEEZOLNDLD
TlEZw)?
A: FOSFHERLERYICT 2720, L2 BHEBRNTVEDIEHAANZT TR, ZOX9 %
ANiE, BHOSFEHEBOBEARONTVDL EEZTEY, L2%2¥H 352128, LI
LHENLEHITLT, #ERENLLEEZ TS, L2L, RLTZEDIHI BRI EIEF RV,
Q: F W L2 B DB UNFERIGE) T, TV7 7Ry FEHABVWILICHELTE) Bbhb
Do BRIRERDTHS ) H?
A FRIFHERSE, bLI2 THAEXZEEICHRLZENT— VL THNE, HAHEZZHL
EHHNETHD, LI L, T—hFAEaIa=r—varz2y), HT2BMTL2LT
O, FTL2HFMEHRLRETH Y, FNIHAREEEHZLRETIE RV, TTHDIC,
D322 —areNA I LRI ZERIE, HAHLIZEE) T THLHEH LM
T, MASZELSEEIREDD LGV, F72, BMCHAFETHAFEZDOTE S 105%,
IO TEDIIHEEEZHZ G, HAEDPEEORELZITHILEH ) 2 kv, kIIED
B THRARDS, Fi7z S 2 FHT 58, HUPLEL 5T %, AT E 2T 5 LEME
BIZITFHMR AN E2HLZLETAI2=r—Ya v ERDILENTEDLLEW)ZLZHZD
LT, BAHZEZH AT VDOTIRZVWES I D Lo T, mAHFZIPERNLLTHY
WwekEz oMb,
Q: FELENAY) YHNVIZETEHT, BAMEL TV WRENT &S IZBNSE, Lo
LT HRED,
A: TBAGED SHECHTHE, TELDP—DODOEHETLIABRE L2V L 3EREEZZ 5N
2hbLNGEVY, TOFEBRELLOFHIIAMILTVE, FEHICEHEHAZLHT
BB ENEETH L, SHETAT VY TATA—ICHREEET D, b LBPA»—D
SHENEELRVD, MOSECUVBRLLE, EREEEZRITITI LD D, SikldEE
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BEALITSE 247 15
ZRODTHEDTEH A0, ZOYf, SHOBHZILOL2DTIER,

HAOTEbHIC
Bl R KB 2 R e WA LN AR T, R HOSBFEIIMN I ¢ RETH D, RLTH D
SERIEDARETIE AV,

(33 - W)
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V. ZMELPSDT 1 —KINy Y

SHMIZ DO DITh NS T DN ) ¥ IVISEIZBE§ 2 RERUaEGET - RS YR U o Ak 4
T—=r2ay TBMENLRIEAT V7 — 2Bl ZOMEZUTICE LD S,

VI 1 45505808 - BRSO RI I A
3 H 4 HEE S NG9 L VB S R Y7 ANOBINHF L 86 4 TH - 7205, ZOHD

5% (HEAFE30 %, #iE15%) o7 v r—baRTE7z, EANEEHEHETUTI
L5,

CVATRTAVZICHPL TR E I bR F L7, TEBRTTHIRKRICHES LY
THLEERY LR E2UDTEZLSELNE LT

XAV T A ANy v ay, £284R Y A ME Dr.DeHouwer &DA Y5573 arhidhHoTL
Mo 72TY,

- A HOG#H TYUDTBFLAD A4 R ESLAD T O3 — > WHIC L o TOREDER L 98
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+ I'm glad I attended the symposium. Thank you very much! Dr. De Houwer's presentation was
clear and easy to understand. I enjoyed learning her research.

- I learned about bilingual development for the first time. Thank you very much.

- A very interesting session on an interesting issue. The involvement of sign language was very
positive, as was the open and positive atmosphere. Thank you!

- | greatly appreciate your impressive lecture. Now I understand it is important for children to
have harmonious bilingual development.

- Dr. De Houwer's lecture gave me a lot of insights for my future study. Thank you so much for
this wonderful opportunity!

- Thank you so much for the great lecture. Thanks to Prof. De Houwer, I could get some ideas for
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my English teaching methods. Thank you!

Thank you very much for a very instructive presentation. I'm sure the requirement for children’s
bilingual development can be applied to EFL learning as well

The talk was very clear and easy to follow. I would have liked the panelists to introduce their
work themselves.

Very good introduction for me. Have a strong desire to learn more because of my son’s language
situation. Thank you.
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Dr. De Houwer’s lecture on research methods in bilingual studies was very helpful for my study,

especially on CHILDES and CDI. I was so glad I had a wonderful opportunity to talk to Dr. De
Houwer about my Ph.D. proposal. Thank you so much!

In the second session, we were divided in 3 groups; CDI, CHILDES, Hardware devices. Actually,
I wanted to know about all of them, not only one
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As a teacher, a mother and a researcher, this three-day lecture was so helpful for me

Dr. De Houwer, all the teachers and staff of the workshop, thank you very much for the
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wonderful, educational workshop. I hope to study bilingualism more.

- I'd be delighted to participate in BiLl. Prof. De Houwer widened my perspective on bilingualism.
Thanks!

- I'd like to express my deepest gratitude for Dr. De Houwer and all the members who have
organized this symposium and workshops. A dynamic perspective on bilingualism is one of the
biggest issues that researchers have to bear in mind. I'd like to be a researcher investigating

bilingualism with a dynamic perspective. Thank you so much!

(CH : BUEEE, S 3ERE)
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