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EHEME/ — b

KREFPEDOHGERE OBRIZE T B EIZOWT O ERRER
mH =T

=1

KFEAEDOHF L OB TOREIX, KREEOHREICBITA2HFKIHNETLHDT
BB, RFEEOREMERIZ OV, sHlBISR & HRRIZ O W T ORG24
HENTEZb00, BANHEEICOWTOHGHEIIIREN 2O THL, A
RIIZIE, W%%&E@&E%Tw@ﬁwﬁﬁﬁﬁﬁfawﬁmﬂﬁ®%kmﬁ:
HEHLZHEORADSEY) ANSNT WV, Z 2 TAIETIE, 2BHE ke
Vo AR E OBIRIZB I 2R E R E L, mﬁ%rwwﬁﬁﬁmﬁﬁk%
OEET O ADFME RN T L2 L2 HIET S,

BT T IVOBBREOKE 2 S Mkt E%0 5 LILEJRAOE 1 OBITELI0E
%#B$%£ﬁ«®%2®%ﬁ#%é L, TOBITSEMEOR BRI, Z 2

SRR FRA O L YT EO FI RN AR L, SHBBIR & HBIMR AR L, A4

#,ﬁ%wﬁ@,gﬁm&%ﬂ%twm?éx&mﬁﬁ%&%%?»mﬁﬁbnt
Hidk & OBIE T O CHEfRN 2 7O A0 H T, AL FEICACE S E L
THEPT, ZI0OFVOTREKERLZECERELZ S L0 L) ICHEERD
L=V x Y — LRI EIER T A IEBRS S 7z, KEFEHE L) HIcB
WCHIRRE RIS LT 2B O, FEOFETOFMALE LTOHTLOI
xS A, HEWREEEZEAMEL D E D PHPBEAORERFTOMaGE L THE
FEINT.

F—7—F
BAMHE, Wik, EAIOEE, SEIL

I. 3L HR A

KRFEHF L, HBEEESIIBNT, ZAOZRPENELZEANTEREEZHSTn L, KF
HEWIE T, FEOBREYR) REEORREHGHOW IS ARSI T2 (Abes et al,
2019; Evans, et al., 2009; Patton et al., 2016). KFEDEEIERIZOWTOWZEE, ARkt

IZBWT, REREZEL THFEIHSNT L2 70 REVIHET AT 2AOBHICAIET 5.

REFEEOBEMIE, KREHEICBT 2N RF#E 7> Twad (NE, 2010; Patton &

O g T
HTE /WAL © ST ArfE RS2 A R — v (R BERb 3R e
A% e T525-8577 @A EETTEEE 1 THI-1

E-mail : kawai-t@fc.ritsumei.ac.jp
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Harper, 2009). L22 L7255, HAROKFHEWIRIZBWTIL, KFEEDOREHRRIZOWTO
BERZERIZE &), RMZEGRMTEPRE L SNTW LRSS CHH, 2019; &1
2013; IIH, 2009). F7z, BERWIZELSREEE L THDH I LIfEo T, HEICHED { EE%E
FREWZEDIE SN D IZIETE > TR, 2O &) 2RE, KREEOREER ERE LTo
RT3 v VERETEZ I EICHERmIERILDS 2 SN T L2 ERT 2 (GIT3E, 2020).

KEFEDHERGRICOW T OIS ED SN TR WD TR, K¥EAED
RS 12Oy F 7y 71N, HERIEHAHED 51T % (Abes et al,, 2019; Evans,
et al.,, 2009; Patton et al., 2016). T LT, 2D L) ZAREOBDOL Ea—006, KFEDK
s, AlikE OB - W BILR - EBRE VD) 3 ODWITTTHM I N TV 5D Z & b IR
o7z (3F, 2014b,2020).

KRFEOHED 1 DHOWITIE, ik OBRTORETH ), HIYE £ 723 E
DRITTTH A, BHRITIE, A EERL AR, FHGRNESOREr G T, M
HEEICETORDDRILTH L. TORITIE, FRHNNKRICE 72 1 EFRFRMK I L I I 5.
2O0HIE, HABROKRITTORETHL. E & OMBRIRETLZRITTHY, MEIH
MFB)—F =Yy TOFRERTII 2= —v a v OHORENETNE. 22 TOMEIX
KA E Vo 72F 2T TR, HEbaENs., S ABRKITOKETIE, a0l
BoODL )L EFBET S, dFABEROKTIEE 2, HbBEFRE I E. 3oHIX, H
STHEEDBEBRORITTH S, T HBRE, dMBERE S22 L Twb. MEHBRRITTOE
TlX, HOHBONEDEFEEZE Lo TNV T - =% =2y TORENEENL.

3ODORICIE T, HVICEE L H - CHEBEY L T2, xF ABHRKICOKE & 5 B BIfRKTT
DR FEE LRI BILOEETIE, dHBBILR &k H RO EAER 2SR % B8 L,
F WIS Z OMENERICEEREDS S 2 LB PIF SN 5 & v ) lEREI MM ST &7 G
F,2021,2022). NS OHEGHRIERETIE, ML OB TOREE, V7L 7 varilbn
T,ﬂm%%&ﬂﬁﬁﬁwﬁzﬁﬁ:i%&ﬁ%ﬁﬁ?é%ﬁ&LT®HE5HK%5%®O
ZOHEREHRELS T/ ICHEIC ST W v, S BBILR & HBROM BRI L, Hisk
DR TORREES LD L) ICEEBLRITTr L) ML, J#soBRTORESY 18

LT HZETHLIZENRIE RO WIRETH 5.

ZHZ2h, REAEOREHEGZOREL, FAEOMEE, T4bbARE OMRTORES
FREE L Cges 388 C &7 (Evans, et al., 2009; Patton et al., 2016; Perry, 1970/1999) .
LT, HROKFBEEMEIZBNTY, Mk OBRTOREZW ) KEE 0K EIHIZEA
WL OMHE BN %, Student Development in College &\ ) JREHGHDONY 7Yy 7 DL ¥ 2 —
ELT, Akl OBBRTOREET VA - ME S Twb G, 2014b). BRI
W. G. Perry O 115 - MK EEF, M. F. Belenky 5 12 & 2 OB 05, P M.
King & K. S. Kitchener ® & HIHFE€ 7 )V, M. B. Baxter-Magolda D 2k A %2 & v o 7241
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HEDEBRTOREETFT VP SN TS, 72, Perry D 7T - £t - B ES - 0
IV MR ISR E OMBRTOREREZ BREMAL LTRFEDT 774 77—
YT BI AV EEEERRAT AL Rons (i, 2019; 4 1, 2017).

L LAad s, THETORFAEDHE OBRTOREIZ DWW TOHGRIEEIIIIRE N %
LOTH-o7:. Mik& OMBRTOREET IV A HEIZEEOF 720784 & (King, 2017; King
& Kitchener, 2016) 25 T4 ICH) ANSN TR WVE W) FEND L. F72, R E
5L RICEICEH LR ORNADHEL ) 2SR %EH TV 5 L) IEDND 5.

INOOEERRRL, KEHRF BT 22EOREL LT, Mkt OBRICBT2HREY
FREE 2 HGRIEEALOIEEN RO SN L. Z 2 TR TIE, KELEOHHE DBRETO
BEx FEE L, RFEEOHHE OMBRTORES VI LTITRED, FWEETH 2 5%
LPCTAHIERBENET S, LT, HRRBRKRITOBEAHEEFR &k BBt & 4505 <
BItRE % E55 5.

B B OETIE, ks OBRTOREET IV EMEICEES IR~ Ens0
MRMEAGLR L, Mk OMR CORRERYEHT L. HFNHETIE, BB 2%
WICHEIZHE B L72WHR o & o), Ak s OBIR T ORI 3 2 Wi 7 B8 & Fg R
T5. IEEMELXEEZ, FVETIE, KFEOHHRE OBRTORES VI L TIRER,
FWETH LD ERT L. Wik OMBRTOREDSRZIEA L, MR & HRERD
MBS L, ARBERRITTOREBES D L) ICEBL RIZT e ERET 5.

I. REEOHE OB TOREE T IVE

KEFEEORFEERL, AMREZ R E LTE72 I E TCOHRBEARRITOREE TV
i, £1OX)ITHEIZEE ST S5 TWw5 (King, 2017; King & Kitchener, 2016) '. #TiZ,
IATHICHREE T VAREE L e iiE S, 2fTHET, FHIZmA>T, BELTWL
BREEE ST 5.

F9, Perry OREET VI, Zitims Lot BEERLI IV P AV MO 4ODFMHIZ
KELGTHND (Perry, 1970; X 1 : i, 2019). “FE- Bk, HEIKE LT, E#FE (11
o TO) PAREMR (ho [x]) »clbh, Z8E2ZHme» s, BoEz (Who
BEOTOL x]) BPEFL, BHLRZICRORBENEEET S, Z LT, HESZRAHEL
SRS U CHIA Y CE Z 2B LG ) B ER (HPoBBOOL x %ok Ch ik %
FT) NEHITHADHAN TN, ZOLET, ELIZMESTFSATH RV OO, HY
DEZZHHBITHIAIv AV (@ZL->T, HEOMELAE)IEZ (O) 5 120% %
RLTWBIRE) ~EED.

W2, Perry 1&, BUEOZEZ W RICHIZE L 72028 L, Belenky 5 (1986) etk %
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£1 APEOMBEERTOREET I
Belenky, Clinchy, Kegan/Baxter-Magolda . . Chandler and Fischer
Perry Cottonsor & Torate [P Magotsa | EEE BB |Kimg Kichener  fKun and colleagues | T I
st - MEGRE e RHBOERTT L - BEWHETE T R
SR ORBHR Fesy 7 y—
#633#93R3% (Unequivocal Knowing)
Za@mAYvavl Orderl : e i—2 DR PR »
WREZTHTRS. A mpEgs s y7ve |00 DT e s 2 i;?izirﬁz: iﬁi)“f
SRR T 7P EOBOEBONE. |t |0 B, NHEEND |20 AGEH
F3 e ANt E e h
Order2 : B2 EEYA >~
KYvav2:isn P AMBISIGES A KN ERE  TRET
e wmme B TR ML 05557y~ M |27y B, | T T =Ry LY
R e o | C RS L E (R S EIRY 5 | S ERE TS zem| D e 7 (35-4
o me g | P VPR TOD | THRTES (5. |V buaans, mans, Eupe| o0 T w :2o0%
s ne [P AmED ST X, EE, BE ATV |REBLT e KOEE
2 Mi2Orderln Y 75 2
'
RFEMEHEESE (Radical Subjectivism)
SRURS a3 R ~
Lkt - G, S L . A7 oS ERER BEAEYTY X
CREEREATES L | R | | B iy LS Lo | AT A
Bl bnsh, B |E 2TonRuEL (D00 ERT B it B
PEAEEREEHLT [CEETAAR Bl GHAA EEAER LB EL YT | i
#. 1 ABIRHD) Order3 : #h&feT 574 > [HFRE, EXfLitE e
WSO BENS e - $xhBERITRE
torns N PSP L)
Y —DBE, HENHD
Ei YTV ML W
%, HEE EEE £
ava g [0 IR i | 07 OO e eny x5 srann zman| T BRER
s, | TERAE e ErmsoE sEoh 4 AROLA | Bony . miRan |2 IMIETER, (R (0-
Tt omES [ PREEE R by s BEELTEE, T2 |bochl. 2hoR| i NOELD |128) 250
emoLn, gapw| O REL BB . & izery2oas |HEcr 2 cosmy| SN B D F7Y KBS AT LD
e HiHoRaE | i ey |EEEG EREER B (250
BUCHEERRT 5 ¥ 2.
Ebq i (Generative Knowing)
Uy avs  EEE ARAOERH, : AT v mEes
H-180 - BE - % R0, XROFOTE . ALEAS 1 b mEwvEYS
1, 2T ORI & B |8 (BEA IR TR | 72 % ISES <Y, PR (14-16%)
BB TR, T 3980, B B0 |2TORRENEL < m et —oouREE
BEAEE B OIS 1S BUTHIDYTIAR - BY%
al w )
Orderd : wIL7 + F—H—
Sy T RAVE, AE o :
WA 7 AR - 7]:; BEH RATF-Y6: §¥(ﬁ£§% AT
YRR, BRI (AR [ PR a4
D A L e e I . N
FEAFARE—, SRl |XRpH0TCFY R | ww:‘gé, = fﬁﬂg;ﬂiﬁgz :jm%m%mﬁ
BREL EA7 A b ko TES G | L7 A | mOORANEe | HmeRz
S THEEhB LD REL YRV, B
Order3d ¥ 75 = 4 | BEIEAS Y b
AU RETBCEL
£oT. BEEETIK
T CRDERE RS
Orders : BEZR x%—/7 : %D%m\ HORVHERICETS L
FilsarLEE; gy SR NETTAT s —aEal (23-
. EEZ. REAOROH A
Yy bEFE BE0Z | ” 258) H#K>
TV AT L A, 7 Htmi’_z’ﬁﬁ%ié ZFLOYRT
Yz MEOrderdd v 7 357 neom N+

P AN

2. ZficErATL
%

King & Kitchener (2016) 3 & U'King (2017) % % & I EERL
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i et BEE & Iy b XV b
Dualism Multiplicity Relativism Commitment

2
©>< %

K1 Perry DERRETIV GAIFE, 2019)

X RIZHIFE L CE T ML L 72 (Clinchy, 2002; Goldberger et al., 1996). Belenky 5 @ 5 2 ik
Baid, ZImME ORI 2B e LoD, IO R IZMERICEY) B E N5 X RzBin
EICHY, ZEwmICEDL L TRBULEN TV R WL OO/ — ) F IV RSO ES T 6
BIRREL 7B, 22000, HIEkZE G 2 Tt S RHEEERT 2 2 L TFmEMala#t LT
WYL TREMEEMRTIE, MR SHEEZE & o THFBMICR LD &3 20 E, HEEE
WOEFITHFRE L BIZER L) &T HHEMRMD 2 DORMEXPEINTL. T LTH

FIRIE T DGR E R T 5. MEERWERER T, FIRRR O B 7 A R SRR AT
RBELIETEIEN T Tu—F 2, AOABEAGON—=VFNRaAI v MAY MR
HE O E 2R DT 5.

Baxter-Magolda (1992) (%, Perry & Belenky 5 DE7IVIZflFE SN, ¥ = v ¥ — OB % K
DIABZOD, HEMA ¥ & ¥ o —FEIC & o CRRARGRINA R ET IV A T2, 101N E x5
L, 20 HI0NE 5 FEHROBIA vy P2 —ICbBMLTW5, BHRANWEEET VT,
MFOMEE - R - LSOV ToOBEZR#wE LT, To&frET ML TS
(Baxter-Magolda, 1992; 2004b). ¥ HRER A X )LD X ) IZBIE W e e AR 2 rf S Cld e <
Mz o CHBMMWEEZ A V¥ V2 — 12X o THE->Two 7z, FGRNAEART T IV TR,
TR O R A & LIt B A AN D WA RS B 72 B MR RYRRRRIE, RS 7 SR
R DZUTMD Z & THET LV ZBHNLERETH L. LImORHEICEARZ AZL
A TBATHRMICELES 2. BT, 1 DO 2R 2T 2 oTid R, #
BOMBRLMEIZD BT, F2HCICO BRI, MBONHEESICH-IAN TV, &
W, AR EETE A I1IEES T, IABBROTOLITCN AR, L7zao T
MEETIE VAR D AR LT D ARETHE. Z LT, SimhblEERm ~BITT
AHIRETIE, BVMRERRSHNG. ZiU, HROAHES ZEEL, —A—ADPESDES
D LICHFE D L) Mo EE RRE L T b AT EELD, The
NOFEOHFRO M OBIMRIZH 2 . BEERONRRE TIESURWEZRICHET 5. HikS
THRICHDIAF N T D 2 L Z2FBF L, ik & MROBRMEICOWT, UR2 S DL &0,
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TET Y ANEED CHIM 2 MRS 2 B T BT 5.

Baxter-Magolda (£ ¥ 72, R. Kegan (1982, 1994) OIS FEE A LD A, LIV 7 - F—H—
Ty TOREER % B L T\ o7z (Baxter-Magolda 2001, 2009; Baxter-Magolda & King, 2004,
2012; {13£2022). fEEIEEHHICBNT, NIV 727 e 7027 POEBTHRET S
EEND. 7V ME, EOADEALL, ORI ON, HORAEFNLEDOTHY, F
TV ME, WAL TE, BETEINLETHL. ZmDFHIEEANEE (Orderl) T,
IO RE~A > THARIZHE D (Order2). ZItimdBEIZAY, HCOTHE~YA v K&
%AHb, HOETFICRHSLENTEBS T, HAk S TBeT, BO%E-> & D HoTw
O TRV, ST AL 2 & T, At v MRy, SARASHT
ZHEEA~HEL (Order3). HO %247V 227 e L THRILTARBETOH S, £ LT, Bl
FHROZOET, ¥V T - A==y TORERE L %% (Orderd). x+ AR -0 BRI
L EHBRIC BT 2 EEME R IR TE, AN - AR S BB O L IR % BEO T
HIENTES. SHIZROFEIE, HOEEYA Y FEADIT 5 (Orders), ERD Y A
TARVATLBELMRL, BHUERT L WREOHLR/HE STV 5.

ZOLHIZ, BRERHITE T VSRV T - ==y TOREETNVIEL, HEROE
7o RN R EANE LAY BEREAL L T\ o 72 (Baxter-Magolda, 2009; Baxter-Magolda &
Taylor, 2017; Patton et al., 2016; i3, 2020, 2022). ZDO—F T, Ji#ké OBRICIREZ bt
7oWigE b ERE L LR RT3,

King & Kitchener (1994, 2004) &, AEMWHETET NV AL L2, T2 — 1A DERNTE L
R E L, RNEEEMEICEO L) ICHEZ T30 L. TOETVTIE, HiEkds <
DXAREFEDD &, WG &M% TR 2 S, L RULHEAES N D &) ks
BT, BRSNS LAET . WL, EEGRNESOME (A2 5 22, LALH
FEWETHIL Z ENTE DD, I ANLDBERERRICED LD IZHZET L2 LIRS
(BEAIZEDLICERLEND D, TEF Y ADFEMH, E4LICBIT 2B HEMRORE)
WZOWTEHi S 5. 2 1%, 6 FH%, 104G EBMFAELERL, SFTI7T00A% 5547 L7z

BERHEE TV T, TICmOREIL, RIESHL VT, FRREHE A TEAR LR,
EEEEDOVEEERR L 2 (AT =P 1), ETm~SBITT5L2ATH, MMZEZE L TIE
BMEAD, BRI Lo TIESLINL L W)l (R7—22) 25, HIBOMEESIZEE D
7ego0, HEEERIKSE TS (AT —3) L2AHFETHEEIND. THIlLTmo R
WCEBEL, BEERANBTT L2 REPEUEARHL NVIZH2), HHBOANHEES ZFEL
HOTE TV A% @IRL CIELLT 21l TE % (A7 —V4). BMEERORETIE, M
HATIRICBIE L T2 Z LRI AN 2 7 4 vy =035 2 &, NI & o TIESEA
ZALT 2 LB LZHMA TR L E912% 2 (AT7—25). ZORTEHENHWANE
T2, BEHKIE, EERORICBIFA2IET A S My F4L L, ks E4 k%
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P D (AT7—26) &, EMbal UC, BHEOERE > O Mz BOW L, 21k
BRI (AT —27) 2595, 14%H B65SEDBINE KT 5 105EH O FREMZEL 5
KFFEGANFIFIZA T =V 3P OLEFETAT — YV ailhdh, FETIEIIGIAT V4
I 512FET 5 & ST b (King & Kitchener 2002, 2004; Kitchener et al. 2006; Wood, 1997).

BENHITE 7V AR O Rk 1S &R Rk LR & v o 723k ER O K E CORRIX, £
NWHMERPSMIL L3 T —~ &> Twh, 22T, BAIN (cognitive) & 32k I
(epistemological) &\ 9) EAED X FNZDOWTHERET 4. Kitchener (1983) 25, WO EHDOIEH
o CT\WvD, BANE, BHREZTIN-oY), ML) $252 L2 EHL, REEINZRIRE
ELTEROIERRMBTLIEEZEKT L. 2 LT, ZoRM7TuvA%E=4) v 7 T5
LR AFEMEPRZTVD, FANIEHN T O ATH Y, A FRMNIZOEMT O A%
MRETDLIENLERO T UL AL EROIFTE % (Barzilai & Zohar, 2014; Kuhn, 2021). &
LT, BERYEVCI)BEDPMNET Z01E, ZORBMEATRBEAMESSIZEETL LI AT,
HARROMERCRAZ L) ZEZ T L W) BEILED L. FlmiEal v IMard s &
IS, RBEE AZBMON T 2 HET HMENH D, /2, HEORMEHOIEMIZE TILL

Bo THGOBENER 7O ARG 2 2 ik, FHWEZORVEFEO T O AL LT
LR HZENTE L (Kuhn, 1999).

7B, Kitchener (2002) (&, ZDf%, Eikimny & 2k (epistemic) #XHIL T 5. FHak
HYFBHN (epistemic cognition) (&, FEAI - A & 5BAI - FBakam & CLiG IO ) WRgesRI & L CRE
& N7z (Hofer, 2016). AT, MEICBWTERBIBHOMIEICOVWTHETLI L LT 5.

FEIZOWTIX, ZDOEOWISE (Hofer, 2004, 2016; King & Kitchener, 2016; Kuhn, 1999) %%
BMLEELTWLZ RS, ARTIRUEOBEEIKIIL CTiltn b2 & L5, HIZTRRME]
RS H7217 T, RakanER Ll kBl E £ N Tn s Z e IR E L vz, @
2 R CRABRIERII L 503, HIRRL OBMRLFR T L LT 5.

S 5|2k & ) BEFEIC1E, Kuhn 5 (2000) O #kam 1Y ELF 0 € 7))L K> Chandler 5 (1990)
DOBFBNEFEOET VDS A, Kuhn 5 (2000) (X, 2 2DERIZOWT, &6 50—k
Lwad, WAPELWY, EE5603MUH L) RWEFR 20 edmi, TORISH, S E5%
HLLIEFRE LM ERE A T T = L BEOTIGHROREI, ikt FiEE 2%k
VOBETHREE LG T S, BETHETE, BRRIREZHUEOIV-LAL. Timrb%
TCARNORATRI LA ERFOEZ FHPRIGT 5. Mk E3E1E, HEERFLELL, 3

EHEMAZENTELEEZTHBY, MRIIMIRIEN SR> TETHELEE LTV
Hixt EFREIE T, FREFELALRL, FERFIELV2E ) IEHEEZETHED Iy
Mo TWnbEZEZTwh, Mkl EF2FEE, HANEZZIERLZROL 0L L, BHEIHT
FREE T 27:00FKLEZEZTD. Lt bHEERANORITHE L FEFEROBE
BHETIE, ZEREOEZ L5, LuFERE R, BEPSEBRIIMLILATEZLH0OT
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FawER#L, BERALTERIEE, BRRLIERZFOANCL > GERIIN, FHSNL 0 LHZ
L. LULEFREE, WRMIANOBMIrSELTCBYAHELEZDL. 2 LT, SIEHREIC
EoT, ERERDL720ORMMEZIIEE LV ERZONS. ZUTH LT, Iz
DEERT 2B R 72RIAE T 2 Ol 54 CTh 5. FFliFEFRE 1L, ML BEIIONT
DEHBILTERBLF L TH YOO, HHWEE 2 L% FIREBROERIO 72D DFE
ELTCMER RO . F LT, FEliERE L, TREHmE YT U AN U223
Rz CozHlfi Ch B EER TS,

F 72, Chandler 5 (1990) ORBFkFRIVEREE TV CTld, ZItwmOREIIRABTEEFKL LT,
BB R o TL Bk EINCD B BEZ KM T 5. Lotmo R L BEEH# O
TREE, MiffSnHERFL Fr~FE - ERERTH Y, MBOLHES ZZOOD,
MOEZ S BV EV) BAENT ) (FEEEEFR), FRLUICHEBEZARL2) 35 (Fr~ER).
B r @z 5L, RAMERERWAGHERL LT, EEOBNLHAMIEHETE, 2
MAEGEHMNII Y M A Y MILBZREWHERICRO 82 20 TE2 LT 5,

|2, 21 TlE, Fischer (1980) DA F )L - k1) — L BHFEAME ST LN TV 5.
Fischer D A ¥ )V - L4 —1L, AT LOPMHEET 200, FESCHEET 2 RPER I
G, TOBEROEP Y AT A0 EV) RHUNSMATTENT NS, $722 DM,
18-24 HHli A 52325/ £ T &\ ) FlFEELFRIE L TV 5B, #£ 1 TRk 2/ L TR
b EIZEEO L TwA (King & Kitchener, 2016) .

ZItam DRI EAAREBI» S OB E V) HMERTH Y, LILm~OBTRETIE, 2
DORFOFIEL V) KRR~y Er 7RO 6ND. LMD RETIE, 2 20DRKD
BROBEHEST LZRE AT LA EMIET 5. ZItamh bBEEERNORBITTIE, RE TR
CHIRPRRERY, 2 ODERRY AT LOMEL V) GRS S 2. BEERO R
TIE, ERTREZHREGREL, 2 00MREWET LG~y 2 7And 5. B
FREBRZRETIE, 2 200MROBHOMEFET 2RI AT 4, ZLTHIRY AT A
DY AT KM 5 —RIFHAES 5.

. FERRHIRRIIDOWEZEDHEIL

AR OIEE, FELRRANEZIRRE L, RFPEORE L W) RE D b IAWIR
THED LN TETWAH., AWM OMEIZ LWL, CZITRTELEEETVE 12D
HEBINET /T, BT ERITTRMELR T LFRORERM S RETwn5.
Z 2T, ERRREHI OO R Z OV, #id NEIZBWT, RPEEDEEISHEGT H1F
EEAT).

AR OWIIEDR5E 5 i, Ao IR TR TEEE T IV OMZeiEE, EEL
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WFIE B O 1 DO ALE D1 541 % (Chinn et al., 2011; Chinn et al., 2020; Greene et al.,
2008; Hofer & Bendixen, 2012; Hofer & Pintrich, 1997; Richardson, 2013; Sandoval et al., 2016) .

2O HOEELMAEOTAUL, EikwIIESZHES 5% TH % (Schommer, 1990).
DWFFETIL, Perry DEEMMEIZ DO WTDF = v 7 1) A b (Perry's Checklist of Educational
Values) BRI 2154 (Schenfeld, 1985), HIREHL —— HIBEAHIRT 2 L4 R % A [FE
EZ B M 12DV TOWE (Dweck & Leggett, 1988) % & L ICR MK L T\ 2. 85k
E SO REEL, EEMRED, HATARE, T1ERVEE, HRROMED S & o 72IRIT THEIL
SN, ZOBROWEMBTHEHINTVLS (ZOROEMEZLEYa—-LAbDE LT,
Schommer-Aikins (2008) ZZM). Zd5, HAFRROIER CFIL - i, 2004) &2z v
7 EZ OGS L Vo 22D 2 ST DGRl - fiiRL, 2010).

3OBIC, AR [HErS] & [HMS ] 525 MOMEE Moy —2] & [1EH
CDtEF ] 25 7 2 BEEOEE I3 TS 20 %80% % (Hofer, 2000, 2001; Hofer &
Pintrich, 1997). 4 DDRTIZHEEET VOEFEZEHGT AL, K2D L) I2%h b, TTOWE
(Hofer & Pintrich, 1997) Tld, ffE#E T II—-BREL->TVHEZHZ 4 RTTIZEH L T
L. BAEETVE, 4RITTEMET S OTIE R (f121F, Baxter-Magolda ®E 7 )V 1%, 41
WOHMS T 2 EEN R NE SN TNS).

xK2 RERVESORTICKEBLABETTIVOHESR

<KD > <GB O >
[Fnafk Do &) RO IEL{L]
faet s, SCARAIDS, AHXFAID> (Perry) ZTID RLE/GD, RO FTOx BT 2 DY A
Haer D> SCRAG DY (Baxter—Magolda) (Baxter—-Magolda)
HEXIH, IEREE D, MBI IE SO TR S D | ki o ES bbb B e Ly, miidigEsnd
k7> (Kuhn) DTH Y, CHEHEHCHIIC R S5 2 (King &
Haxt s, EERD, #Er)y (Schommer) Kitchener)

FEOZF ARG L OB, BT
ffi2> (Kuhn)

[Znk o Bt X ] [xnik o> v — =]
HMivEME)> (King & Kitchener) MERIE E. 5 (Perry)
TINZ U CHEBR AT R s, M ELICREEE LA - 7240 ZFANDDEE S DD (Belenky et al.)
(Schommer) A OO NERIERE & L TOHCH (Belenky et
al.)

MER~DIEEN B 2.7 (Baxter-Magolda)
e~ DI EVAEEEE & L ToR@E D (King &

Kitchener)
HZOFROWIR & LT, JLHMRHEZ %) 5
(Kuhn)

MEB D S D D>, AR B2 5 ) (Schommer)

Hofer & Pintrich (1997) % & & ICHERL

RikamE, WRIIMEDONV— U ZKDH I ENTES. HAEROMESCHELEY O o T, Al
AP L THIERE L TIEBILEN L0 E Vo RO T, THIIERD D S (Greene et
al, 2008). S 512, kiR 4 XTI, FERRICBIT A BIORfiifi s & ZI2ELET A F TOl

ﬁﬁ%—vkéhfw&m:kﬁ%%éﬂt(Gmnmﬂjmn.it Rk E 2D 4 )
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TC & FeE &) BRI R BRANE B A A SO 2 BT VAL E Z OEFM RS ED SN L A L
(Braten et al.,, 2011; Bréten et al.,, 2014), Ji72%) % fETwoz, B OMEIZB VT, Bk
DEEREE TV EF KPS T OILDBREAFEM O L KIC Y AT 2 &) RGeS i 50 % 58
DTV /2DTHA.

ZIHhB 4B, EHERRMORIIROAE N E R, BAAIRIRHIIE A 2%
W19 WFgE, FRRRAYRRHAIOFE #AE & v o 7 PRSI A SRR 12 20 o T (L B INAS & ATIRIL
KIETH D LV EZTRHMTHR LI L > TEHTL V) MEIRINTE L. &
FEREE ST Y — AOMENPLIZ L ENTE, MAOEOE#G DD ONH LD TIE
l, RWITBTF L)Y —RAE LTOHGHEDLS, TORRTOBEMBLERET L LRI O
(Elby & Hammer, 2010; Hammer & Elby, 2002). FHA#HE BT 2 G000 — V23l - fHE s
SER e RS 2 L 05 K912, BEmNESEFMELIArr oML
AL RETH B (Elby et al., 2016). ZDEIRT, Lo 55 EBN 7272
A IRILICED L TR T A 4523 % (Sandoval, 2005, 2014). F 72, M5 EIC X 5 %4
PhEoN) T =2 a v dHH T EH B (Muis et al., 2006; Sandoval et al., 20167 &), FBakalz D
VT ORFZEIE R 8 & ERERRIC B 22 2T 5. £ LT, LI X 28k L N
I—3 3 AT 72EgE b D 57z (Khine, 2008) . KAEAE % RS2 L 72 H AR LBFZE Tl
M D250 IE 41D REQEEEIMR W B S LELR L OO, HEEOHEAM S RE» S0
AR E SN HARORZEA THEIZK L, HROKFEDO I PHEBOZEIMEL HIL L2 EE
DIREETH 5 Z L ST b (Hofer, 2010). FEAI & IR DK% XBI§ 2 % kiEE T
VD% ZF; (Greeno, 2015) % b &2, AN LS, HEE LS E Vo 72RO ZEE L

%%ﬁw%%ﬂfﬁ%wa<ﬁﬁ#%mb%nfwé(mm&&mmmmm
Sandoval et al., 2016) .

5OHIC, FRERAOSEBEOMIEE, A ¥ ML BOHEIZOWTOWE LD »
TR > TWA, ek, b, BME X ZRMEREL TW5 . ks kot T o HfF
&, XAYRBAOT UL ATHY) (Hofer, 2004), Bakifi & A ¥ iBHIL H TR 2O 721
ZEHIM N E SN T 5b (# 2 1F, Metacognition and Learning 7t O 5 % O ¥§ £  Hofer &
Sinatra, 2010). fHAOZ#FRIT—HTIE R EHEWTH L. TR E T 2 ZHRMRIT % FE L
THHUEL, ZOMWEIFEE L TWL0E) 2EiER L2, FHUXRTOMOE S MEL,

I BN T AL N 2 MG 5 L) HikamsEE S5 (Barzilai & Zohar, 2014).

BHRORITLTCOREZTEZ L% 01, AFBMTULAZWIET LI EPEFSIND.

NS OB S, FRERNE S L X ¥ MR HOWESE % MO 72 7 VLA Th
iz, BIzIE, X7 LXOVOFRAE ESWARICHEN B TREIMEEEL, AL
DEHZHB D HETMELZIGEN®H %S (12 © Kuhn, 2001, 2021).

T72, WRMESOIRELEREL L, HEULIWURIZE T 2 —KkES, FERICBITS



REFEDHR E OBFRIZ B 5 RICOWTOHERE ()

ANFEDESIZRZDH?

SRR SRS
A /
B
-
e ArAEIHD .
XEL AL »? XiéQ”
it e
CEREEM A ST 273 Off SE
R . 5
DA A% femzson
KT BH? N M N TWLWARW S
e =& A EOME v
wo, £, HoHM? 28
B, ThoE s N
LB Dh 2 e WATBHA > b e
BHBH? %
-— L — B —IET R
X2 F¥~v 7 (Kuhn (2001, 2021) &KV)ZEEIERK)

BER o,
e BEREO R
HEHER HIHER HEIHEE
=& P =& =&
...................... mﬂ

FEXRICBITBER

8.4

—MRES

RFmET O

KPR 70 52

3 EREERICH T BME S NASHRDIER

(Muis et al.

(2006) % b & ICHEEER)

137

FERES L THENOEFEEDOLIRIZE T A HIEEAFESZ I A LT 57 IMLrEH

% (143 : Muis et al. 2006) .

RHAGES, WS LEBHOER, MOBMERIERT 2 72— X1 [FEER],
Rk, SR D2 7 = — X 2 [FHH & HERGE] AMHPERLTTay sy
REAMT 72 —X3 [FIT), T2V rrearbu— Vel vy x5 BESERT
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%7 x—R4 [FHili] »5%25E7MEAH S (K4 : Muis, 2007).

F 72, HOHRESEEIZBT 5 COPES €7V (Winne & Hadwin, 1998) % 32 L72€ 7T
WAL & MFEAAT A7z (M5 : Pieschl et al. 2008). COPES 1&, 4= fFf (Conditions), ¥ 1k
(Operations), 710 % 7Y (Products), &Ffili (Evaluation), #:i#t (Standards) DL T % & o
72bDTH5D.

INSHDET VLI, RibkRE S HREICED L RBHA - HWERGOERIIMEI T 5N,
HAEREIC BT 2 HMEIZHEL, X7BANOAL Ty bE LTHET 2 EMELTBY, —

Bl Zr—X1  REEH Y ZEeX4
- N i
BEIZLS =2 =R Haty
FhHmY =351 R )
RAMEG DRSTORE BEOSH 7x—A1

3 k3 v $

{
] i o
ou || 228 [ fiifi ][ gﬁ7][@%ﬁu]
DFFH
T ~

Jagoy

71 —X'3 FET

X4 FEMRHMEECHEZEORENET IV
(Muis (2007) H&T* Muis et al. (2018) % & & (CEEIER)

COPESE T I/ILDEfE .
| mmeE | &t / xﬁuﬂiq\

e b vy
BB E & EHE Mﬂ%‘* (R &) avbo—n oolou Xoayvy

3. =1 = pe 1 a4
4. Eit (unn WOESRY)

5 COPES EFINCLBRHBIESOXF U TL—2 3 > DREE
(Pieschl et al. (2008) # % & (CEE/ERK)

WO LTAYBAE HUREFEPBE P TLZE2ETVEL TS
FERRZERA T, FREESE & FTH & v ) HEMFEL R TR & BRI &S T, SE OFEAT
RHETIEE CICFHMEDIEIICE b > T, A8 BOMEZEFE 278 w5 (Bromme et
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al., 2010). MEFFERETIX, HRREREET 272003 O0HHOHEED 2O wo 7z H Y

PRGBSI S LT, BHEICE DM MG e WO RN TS . FATERE T, S
BEHEDLBIET) FL Vo TWEREIPEHGTRAYRBAIL, IR LDT 14— Ny s
DAL CHeD L 2 A TE L. M, FREIZHAISEO 720 & v ) TR R 2 38 &
PERME DL, FETBECIHEMNEGRZT 2L TChE ) R0 E2 A 7BAL, 5 F
(Vo TWEIPnFEnD, JREETETL22EEHN I 5.

FLRRIFRAI O ZEDTN OB T, A FBHAZ O o TE, A FBANAGRE A 7 BHAF )V,

5 FRANIRERR A sl A & LT S LT\ % (Barzilai & Zohar, 2014, 2016; Zohar & Barzilai,
2013,2015). S 512, Z0O%, FHENRAONIZEEOHRTIL, REMEHOE s ED S, €
TIIZMZBNSIZES>TWAS (4 Muis et al,, 2018). EEMIZH, T XTOEEEDIH
SRICEEFERR ORI CTHET A2 DI TIER W O, A 7 FHORICO MRS A F )V % HRIZ
18852 & CTRIEDPIER SN TE T 5 (Barzilai & Zohar, 2016; Kuhn, 2021; Schwartz et al.,
2013; Trevors et al., 2016; Veenman 2011)..

6 DHIZ, HEEZNEMICESELTLOTIER L, FHBRE LTOFEORELTIZON
TOME S FHiSR 515 (Richardson, 2013). FEOEZ H L, FEEEDLHIRboL
WZDPEC)FRBEBEERL, ZOFHORZFTPEBROFEZEAET . 1970412178
HEEE Y (Marton, 1976; Siljo, 1979), [HiFkOHK], [FiE]), [EEROBCHRE: - mHENS
HERFH e EOME(O0H, HANZEG - JSHE 2T REINLIEH) ], TEROIMGAL (B
HANEOIR) |, [BIEORRIZAT 2R 7o 2 (B 0ZMk, #Poig) ] vy 5o

OFEFOWZ i HmEO bz, 2otk [MABLGICH: S, 87 L ROt

®3 FEORAFEBEDOREAFT ERKRET IV EDEE

FRORRA | #RORRA | REH - RH | BRE HERE Baxter- Belenky Kegan
Gt ABSHR) (5 B BIR) Magolda | etal.
MDA BBRE TIESEL BRAE LR Order 1
ENAHD
&4
iE wEfasht | ©f (ke | KENAER | witoB2E | &80 FERH Order2
D I=E 123 LTR% EGE
(RfEEEX
2)
BENLE HEERT 5. (BENE) HEEAT . | AANLER BITH FEEE Order3
& - I6FA ahtd ISA HmT D ERD R BITHR
¥ZIEFRE
n3EH
HERAROE | MAOTERS | »2%HSH | E£BNSH MAHTEET v FREEH Order4
ji:d &3k B DR 0 BEE 3. EARZG | R R EL=RL
BEOMES%E ML (E7 - F—H—
HESED Be)
HF DR MELTHER | ENEER B | ZodEA~0 | BANASRS | SUR R | Orders
EE-) EEE, 8 IV —=IX ABET D RRAMEL=ZX L
MOER v b (BEZEA—HaB)
BERBOMR | HEEBLE | A7 Fs2% | avityTa BCER AEEE | 5L B
& IE7BfR aubEE. M > BREKAY RZMELZZ L
TV BEOHR TV AE

Hamer & van Rossum (2010) % % & [CE&/ER
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T - E#N 7o 2 (HEZR#EORER) ] & LToFBEEMZ 57z (Marton et al.,
1996; van Rossum & Taylor, 1984) .

FEROWRTT - FEEE, FIZOWR T - BIZBUL, MEEATL LEESNTWS, W)y
ORIEE~Y Y EY 7L, MOBEET N EHEESIT IEEI TN T2 (F3  Hamer &
van Rossum, 2008, 2010). Z OBEA 5, Bz E OR8G  EHE LT —~ £ %% (Buchl &
Fives, 2016; Barzilai & Zoher, 2016). 72, #3113, 1 L ORI TEHETE LD TH 5.

FEROWZFNZOWTH, BERICLDEET IV EIZINCLRICEICEH L72ged 5SEx
REs, BRICL ) Z8E, FEHORT, FB7 70— F 2llE T 2 EANIERSFERE L,
ﬁﬁ%ﬁ%ﬁ%&ﬁm%hfwé<m$&cmmmMEmmmzm%mmﬂ#-%L
2012; Ramsden, 2003; Richardson, 2005, 2011; #% ¥t @ Bf 7% @ il & L T, Soltani & Askarizadeh,
2021; I - =#a, 2021)

7OBIC, AR S S L CREREHGIZB W TEHAICHPRH SN TwE. 7 XY
N OFRELEOBRLEICBNT, FEOHWREEZ L TRV T - =% = v TOREN
FRICHEZ 51T\ % (Baxter-Magolda, 2004a). D X 9 ZfiiE 2 S35 & & H 12, 7R
e LTS T AR MY M EN T ROmNEFES L, INHAPERS LTS
B2, iR, RAMES, WeZft, BEEELR LTS L (LE 22— L& LT, Hofer, 2020).
LG 27 2 R REA % H A9 L AlifiE (Aims and values), JERTE L0089 oL LT
18 <A 70 FREE O BEAE (epistemic Ideals), HAEK D 72O DEFHETEX 5 70t A (Reliable
processes for achieving epistemic ends) &\ 3 fHIZEHT A AIR BTNV A EKIIHE T L
H 5T 5 (Chinn et al., 2014; Chinn & Rinehart 2016) .

F72, ICT Y 77 ¥ —RERIHT2HMHNEZ L o7 —< DR EDENTHD,
SEET = L) OMT 50, VAL LTOFEHRE EO L) (78 - #E - FHliT 200k
Vo 7oKl 2 T — < AR E T % (Barzilai & Ka'adan, 2017; Kuhn 2020). v 7 —< & L
T, BBOFEMEPRLZLER 2 FRTARUT T, E0L) IZ#EmzRO LD, TET VA
EERD, T 0L VoD D 51T\ % (Tordanou et al., 2019; Kuhn & Modrek,
2022). 7xA 7 Za—APMEERDLEA D - by V= ADT VY VIERIZBWT, BHEO
HMATRWT =Y TORRE &) HMICEEST L0, TOBRIZTV—TOREFED L) I
EEDPEvolzT =< e SN T % (Barzilai & Chinn, 2020; Kuhn & Lerman, 2021; Kuhn et
al., 2020; Sinatra et al., 2014; Sinatra & Lombardi, 2020). #2FkRYERAIOWIZEIL T 72, ERAH W
OWFge L Hfit L THB Y (King, 2009; King & Mayhew, 2002), 143 1E 36X B 5w 4 O I W2 %
D BIND Y OB Lk (B 212, Bloom, 2016=2018; Greene, 2014=2015; Haidt 2012=2014;
Hess, 2009=2021) & b 2%, EHIZAPNZRE) 25D TH 5.
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V. RFEEOHHE OB TORENDORE & L5

INFETOMGMEEDN S, RALEDEBMAREANCE D> T, BEZ DR EET IV
(D#) &, ZRITHOLHEBMERHT 200N (I5F) &) 2 DORZRHEEAR 2 T
&7z WEORME LTE, MEPOBRANEH#ERLTELLPHOTLI LN TELLDTH
% (Chinn et al., 2011; Chinn et al., 2020; Greene et al., 2008; Hofer & Bendixen, 2012; Hofer &
Pintrich, 1997; Richardson, 2013; Sandoval et al., 2016).

ZI Tk, REEDOHHE OB TORRICIOVTORREET VEMIERICE Lo, LRI
7% AR RRAI OB e B 2 45 01, RFEA DI E OB TOREN AL TR, £
TEWEETH LD EERET L. T LT, Hke OMRTOREDEMEZZEIL, HMlBdtR &t E
BIEROMEAEIIR L, HERBERKITTORKREEN ED & ) 1B 2 RITTHhEERET 5.

. RZEOHE EDBEFRTORRICOVTOREET ILO/E

BIBETRTE/2LHI, REEOBHMWBRELER (A7—Y) KXOLZREETIVIE
King & Kitchener (2016) 3 & U8 King (2017) 12X » CTHEEINTE . WEET VORI
Zotim - St - BEER - 33 v M A Y PEXBIT D Perry OFFZEICKRD S ND (K1),
King (2017) T, King & Kitchener (2016) OFEEIIZHNZ, HXI YRR, IR EBI 3%
AR OKELE X G LT D (F1). JHESRT BAHL2Y, TREHAEY —FET
DA RRRR D B, Sk AR BRSO Z L % AT A RN EH RS RO,
A 23 EE L Cid, HIR IR EMROBBRE G RE LTEZL LI ED. 22064
BRRRE T, R ER EARMOBIR L LS ETRHMIITE 2 X9 12% Y, ek & ilifE % 3¢

HIZEZ, Ao VOEZEBEL TV

mwemﬂ@xﬁt 1X, Kuhn Offixf £38 - LocEs - FHMiER L BB ORELR > TV 5.
RAHMFRAOWIFE Tl Kuhn O XBI2SHIH 2 b D & L CHRARE N TWv% (Hl21F, Chinn et
al., 2011; Greene et al., 2008; Hofer, 2016, 2020). Bif&E 7V ORFFEHROEH X, 9, KF4k
DFEHPIBRIZ BV TL, xR =M 280 SN EBlER =L TERDE 1 OF
fr&, 220 HERNEH=FIERNOE 2 OBITE V) 2 0ORELBITVHEET S LW
AETAHIIHD.

ZLT, E1OBITIIBWTE, YHIEBANOKEZ AR L, ZHOERANE O D
=BV AT LAER#T L L L, WITL CHEOEANOEEOAE S %282 0BT
TR n. HE20BTICHLTE, FOYATLADEELA ) —BEROY AT L &) ki
R Y a=r 7L, MMl SRICEDTOWTRIT A LA HETA L LD, 20
OO XZOMFES EHEESEZSHENFMT S 2L, 20X 232 EEKE LTHS
T D I EDBATRIEE 0 .
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ZD LI, REAOBMBEOBREET VNS, BII&MHF2BBENEMTLI LN
T&%., INLOWEETVE [Fut X - 7T IVOH# ] (Engestrom, 2016=2018; i
2017) ICHES T, BITEHLEART AN XL ERDEHEIZONTESIZM S &) BmeIE
EDREINT VD, BHEOBITERMIIOWT, BH - #iks ) Mk L OBROKITIZB W T,
WL TRBATD T EED 2 S HICMD R TE R L 2w

2. REHEOMEEDEFRTORRICOVTOBITEEALTREICOVTOEE 108
TOERBITOVTOER

REFEALEOBAMILERN BT L5 EFR» 5 LT ERANOH 1 OBITICH L TIE, £ 312354
R E V) THFRE O] LBV TBITPAELL ZLICERYHZ. Sz UL, 2
T, i E O ABEBRRPEHCE OBBRTIE R L, ML VISR EDBERIZBI A2 BITO
HREZ R RIS 2 LED D 5.

Wk E OBIFRIZ BT B ERAER S S DOIL, HIFk & B & SHIHERAOIKTE - fE)E & v
ANy TN T ThHE. ZTINOETLERNOBITEIZO Yy 7)) v 723 L 2EH LT
Wh L KEIRED S L L 72 IKENBATT 5, T ab b0t 2 2 L 2 ERT 5.

R & RS AN ORAE - B E W) Ay T Y7, HRRE V) b OAERE 1D
DFEEEN Lo TBYRGILLIKETH L. FBENBHOMEITMREZEHR L CE72LH 12,
ML WRITTH S (£2)., SHITKRRRLFHGE Lo TERIELE LI 5. 12d 9D
HoF, Kb TIBOBEINLZEDPHTERDON v 7)) Y T DRFETH 5.

[ANZED I 1D H] L) TV (M2) R L ko 400t (F22) #F2hY
EFUE, Y T T ERBETICE, ONRE L TORGRICHET 5 LSRR EL D, MR
ELTOH#EEDBBIIBWTH L CLE > UM@Kkt s T &40, Hiks OMR
DEPN . FFEANOTL L L, BARIIZIE, 2 HR A S B2 JRk~ & LA T T
CHEfe, MEOE»S M) BHV/ELLNL. TUE T2, FROWETH 2 IE41L M
WDV = A (R F ORI E o TV DO A% D > THIFEE LTHRIZLL TW B D))
FMO)EMHTH L. HBREZBALSERPIMEI ) 2 &, HBROH L 22587 - E2H
GEHGR B 2MH) e TbH b, 20 L) I MESEE, AL X ¥ BAOHED S 31T,
EROARAEICH I WE 2 ET HEETH L. TO—FT, Makdiliko 4 koclzix, HEYS
HWEBIZT 270w A% M) 2 EAETNTWih o7z (Chinn et al., 2011). [ 9 7E3
L0 bR BIGERICIT 2 70 ACBI A EEIE, FLb - B - AfE - SES
ik ZRTEL T BELTETLLDTHSH (Gregersen, 2018=2020; Lipman, 2003-2014;
Rothstein & Santana, 2011=2015). 2D X 912, RRMWERAHIOWITEIX, HIFk & FBak2S A1z Ik
B O b L 72 IREANZE 2 5 EILOERH 2 R LT\ 5. SO S EHiL e 2 cE 2 &5
WL, SLdzoT, F1OBTERTILENTELLEEZOLND,
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EBOL A, REHBE T, MEEBASLMEE-T, Mkl OBBRTOFEOKEZ
HEHABTRLEARFENTVD, ZERE - ZHOT 1 70~ - K2 —=12BWT, BB
BOBITFOENTVD, SHOKETIE, AT AENZEEE, ACRBEEE L LTZITA
NEH &L Tw5b (Ambrose et al.,, 2010=2014; Nilson, 2013=2017). Dk OML (Boyer,
1990=1996 8 X V'K 2), #4285 ¥4 A0 HFHINT 54 A~OERHE (Barr & Tagg, 1995; i# -,
2014) LIFE, BSEHBICBU2HENOMEE#RIIE T, BREOEHE2HODE KRV
F—=2ESN TS,

LALGHS, EHEMBEIRRL, SRR ST 5727 TIE, SER~DF 1
DOEATL BIZOD %\ (I, 2019). F L TR, FHiERANOE 2 OBITIIED W, Zh
EZHD, BEOBENFIZLoT, 61 OBITEHMET 2 2 2% 2 OBIT &2 T REE L 7%
DR VTTRET b5 5. ZOEMOMEEMERHIEE THREBTLENH 5.

ENIESHBHRRICAN L S &, BWIREMOEROBERESEHI ) &, S HITIEMH 1E¥
FFEEELE) L, WESTHICHES S WA END (BHDWVITRET S
ENHV) ZERBHY DD, AHONTNTOFRBIZEWT, BHNEOM#E THIZEZL
e LTCH, FEPNHAWEERIEEZ LLELTH, TI2T4 79—V 7O LREES L
THAENZRNII) T4 Lo LT, Ma#ABEES T 5B REEHE 2 <, M#oWh
AHELS B 720 &) TR IR S .

FREN L FEER L V) HIEk L OB ORI BT, ROALRIREED & 5540 L 72 IREEA~SE L9
52 LIV L TIEED. LD Ol EFRADE 2 OBITHR NI LTHRED, T4
bEHFY EHEO Tl L CHS R ) OFZ 2 BT 2 2 L5V I2 LCITRERD W F 721
BELTHELIDOTHD. HlTT, B2 OBTHPCRICLTHRELICOVWTERT 5.

3. REEHOMEE DEFRTORRICOVTOBITEEAETREICODVTDEE  H 208
TOEBEIZOVTOEE
9, FRENERMOMIEIZB TS A Y BARECREST L o 2 HHEREOET LV (4
BIXUHS) 2F080n) TR TEL 2o % [f#MEIL] (cf Coté& Levine,
2015=2020) 5% &, Gz 5N/ a5, B X BAER 70t 2 OVEERT 2 72 5 55 Hi

Y )

[ R Shitysts —
g X

7 e 4 %
DEMCEE | A >
Sk

[ B8R, v < .
1

X6 ML AFEBRETTIV (EEER)
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b, ZofRE L TOMBOBEES T ORBUL, 2L TENSICWET LAY BHD 4 O0%
FICEHTED (M6).

SEALTEENCIE, ISR L7 THERZ AL SEAMMER D | Loz 8f2ls 2 L ave
IND. HMIGEHDP L DEHPOLKOMBEFEIRL 1OOFLFEY L L TATLZOTIE A
<, BEOREAE G, ZOHBOBILR % 57 & B % MR OMLAT T, fliFEE
SRENE & OB, (TS ERREZICL DEmOBRULE Vo 2 aEI b TS, FD
72O, FO L) b E T A FEBEREHMET 271 (FE) PEE LTV ARITEES
v, FHREPCGITIUIFHIE LWL, FEHEPHRE R EFICTAHEREH S
T L e,

i EEADORATE VD 2 ORBATICIE, #O0FL L TOHTPHES N TWD Z L1 ES
Eph FUOFEL L TOHOEMETLZENTENE, FOHEKEMRE o> THfifbx
DL ENTREL 5. HUIE, FREFRORIY a2 72wl LB ETH Y
(Kegan, 1994; i £, 2008), Hfm b, WHETH D (72721, WO THIESGEMFICREL V) DI
Tid7Ze\w).

L72ho T, H20BTI2IE, FUTFELTOATE W) 8 70t 2ZH5-§ 5 TR
HEINTVDIEDREMEL LD, 81 OBITHFNR L L COMOHILIHESHPAATH S
TWDIZR L, 2 OBATIE, Hks oMM E A 8 E L OBRIML L TS
NTWEZEEPRMICLELE TS, E5I0, AFELMEE) FEEOFMLK L MHE L OBRD
BRSNS & & DI, Hakd L U721 % MR E &R & OBRb &, 275
FIRRE 2N L DG - e T 5 &) EEEGIC L o THEIE 2 OBITS RS
N5, 52 OBITORTIE, HEZTEEMICHNT20TIE R, BEORKRERHE -
BNORVIR L SEENE. AU L o THERB L OHRE OBR L FRIRICHESE T2 L &
b, TLTEl, FHEAGOFMZT THHE OBRPHEINLDOTIERL, BHDR
R DR ERIOEEL R LEZH L BFNESRET LS. FNUILD, BHOES
DR FEE O L OFROMGE L ORI EINL. Do k)12, Ak oG
TRMRERICEE T 2 2R LTHO R EET 522 LT, Mk BE S CRHMli L THS 2 Y
DEZHBET DL LN WL RS,

4. FFHEDOBFETORE EXIMBEER - }EBFRICH T IRER EDOBFRM
DERTEZA#E OBBRTORER, B LRRL2EZ LH#ERT S L) HTHRENZ
FOL W) HTHMELOBRLEEDLY, FHROFhE L TOHTERHEET 2 L) L THA
BItREBID S, Hlak & OBIR & BBISR &5 HBROMESEH OB ) FIZOWTERET 5.
HOA 8 & 3 20 BRI - RHMBBILRIC B 218, ke OB/RTcomE (M6) &AM
OFTEEINDL (K7).
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K7 BEDIBERICOVTOSRTHEEETTIV (EEIER)

SHBRICBWTE, HOEPRSMEZEZADPLHTEZMNRILL, bkt mx&oTH
FOFEEBL THEL T SCERET T AR5 (U, 2022). AEIFRIZEB VT,
FEBR LR NBIRRP S L OBIRE R R E L, €D &) MR E ML, BfREAEE L T L
B70 AHMMERT 5 G, 2021). WINRLIIERENH D, Tz 21T ToHifbiGs) s
T, HBERTHNTHCOEBIL, SBBERTHNIERO BB GRS 5. 72,
xF EHBARTIHE O B T3 L CHTIEEAS A & REEISAE L, B4R CIERRER < B AR 1255
L TR AS A 7 KEEL 72 .

FATsE % &0 SN E TOHGMIEETIE, HMEEISR - xf B BIFRIZ BT 2 SR I & D
BRTORRIZBII2FUTFL L TCOHCOMEOREZ 6L, VT - I —H—T v 7D
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BREICEDZL=V 2y =DFEOFVOTAREZ 72565 L V)L CTHIILTE72 G
I, 2018, 2021, 2022). ARIEROEEIZBVWTEEL 2501, FAWOEELREL,LH 2
V9 2 2 Lid, Hake OBRCTOREDHBEGR - M HBRICED L) 2B E 72619
LDOMEV) AW IZEDLNTH S,

HtEIfR & M HEROBEOHR THC A S L L, HO~MwAF, HOEROZ -V« v
—PMEENT A EMESNDE—HT, TOT—T v Y —HHBH OB NBEBRO
RtV T - ==y TOREZRET LI TERVI EHERE L TE-> TS, £
LZOLHOCAMRE L TEET LI LOMAEIBHEST LA SN TN L0 TiER W, &
ZIZBWT, FUOFELTOHSDIRZ L TWAZ E#HIH T A2 LI TE R\, FEEEN
FOLEEERD, PR HSF LT 5 LHEEEHR (sense of ownership) 1 HOHIFETIZ % <,
ORIZAMEENRIE LS WHETH L, 22T, FUOOTMEK, ZUTFL L TOHECOME)
Mbh s, [Hike OBRTHELT 28 28 U CHE S IT TRET L2 28, 20
DFFRE L TOHCOBKICHEST L0, H5VEHF5 L0, 53751 LA LA
IZLA, FEWRIZLTH] L) HwniZEr s,

HF 2 SR T 2 2 &, BEHORL 2L HEDT, BTy 2 ERPEZO
BUCHERR A MRS L, WRkE TORBLE 2 2RI A IV, BERiHEBIR A2 L Cke o
A M) T 2 Eid, A BAOKEDGEDLFEHERE SEBL ) 21EETH L. [
B CHEARN 72 702 ADH T, HE/ZT T, HMRROM, 215 %0 2 E0ERDH
bIs. HESDEHALES AT T, M2 i, HObTAFERE L TR, BEHT
SND. HIERE RIS EL S 2 MR TEA 2 FE RO 70 AL, X 8 RAIOKEE D
SEHT2) 7V 774 7% 702X ThH Y, MBS oHIbT 57210 Th <, ke OBk
PHEALT 5. 20T O ANFHET DT, FNE TOEFEROMEEI R L LT, BT
TIPS DEEDL Y EZALRY, M#EIESF—THLICBNT, HOPEEE LT
PUTHEFARELTHWHEES NG & EBIZWHAT S (of MmH:, 2010). * & BHOK#E L Z
HhLDOSEALDWEHIOREICHN S EHEMEE, TATF T4 T ARKOEED 1 2TH Y
(Coté& Levine, 2015=2020), FUFEL LTOHUCTA T Y74 T AR EWREIZT 5. 0D
FHELTOHCOMWEL, oL NG HCTA T Y74 T A BEOPTHED, 22
PHEEE LTRER SN, FUFLLTORCTA T Y T4 TADPERICELE, BSOFWY
OB EBESECTEH RN T AZENTEL, ZOV TV I T4 77T OLADOHTHI
HAENRIIGEALT L2 E2MUT, ¥UOEEKE LTOHCOMRILE L OED R L
SHBEILR - M EBERO T -V = v v —OEEh & FIRM R IESR % U CHERK T % (of. T3,
2016, 2018)

Hk & OBIR T OFEIALASH CIERK & [F— P BICIEE T 2 2 & T, Hiaks L O E O
FROSFEILE V) FEREE L BOEROM BRI RS, 72720, FUOFLLToHD
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TATYTATAWERENTL 2B, ASOHER2SEICHHTWONS,DIFTiE RV (of
Steele, 2010 =2020). H O DHFORERLAT LA Z A4 TIHT 572D F, L R WHGE
RHFOEZ LERLDHE R, BpDUWGOEERTRE Vo ML ORFTICHI N TR S
CENEBEEL LD, AR OBMBRMEICBWTIZE, FOL) RPN LZDTH Y,
HHDEEOMWE LR L VYOG 20X ZHrNMCL->TZ 2, M LUH
MOBIREDTEER D F R E V) L DFROEREHEARIIFIZHTOTH 2.

D& BARMEE, HEEE S LT D 0HIbE X O L OBIRICHT B 5 EIIC L 55
B, HOZNRETL2HCHEREMEISER LA FRIARIEREZ 2T 8IL-> T
ALEINTWE, AfO5biL, FEZEOP, ADGEASRON2B(RTHD (i 12008). L
L, TOZ L, FUFPACEZNSE LTHEILT 22 L2 RET A bDTIE R WL,
OCFPHH#E SR E L THELT 52 L2 RIET 25D TIE R, FREEZL L TRFHE %
WUT, WA RE L THELT 25BN EHADOT, FOTRERTHE LTEOEHIC
TEHEL, TORBEZRY &2 AHIZHERE OBIRIZBWTH A EHBIRIZBWTH 2 & KHED S 1E
AT 2FM4E LTHCR M =xHILL TR TE 2089 p 0% Fodkigk s 20, FERC
KEBE* BUCFERBABE~NOHEEL L LTHbIL TS

5. KEZE4OH:E DR TORRICOVTOBITEIIT3RGICOVTNHEE

RIRIZ, WMEOBITEWIT 5502 BE T 2EEPKRIN TN S,

fifE ) dFS, FOOFEKOHFEVIIHP TR VL, HERLHBFEHEHISMT VLA
FUOOERE LTHETE2DITTlaZV. FUZID) & CRICH Z1AF UL, SHOHAK
HEDPTRE LTEHEBICDZH5LTWADIE, 2O THOLEIICHEZMD TV FEIBIZHASS
NOoOHHIRMTH S (RE2015; 112017, 2020). Z LT, HEFGWHEEEZEETVWL L
WOBEDNDH L GFI, 2018; FHI - kR, 2019). BLHSIE, HEEEO X ), HANH
CEM) T HCERILOEE L T HaTh L (Il 2017). S5121%, HCEMH
CETHUZZEHIZL, MENIMLT 2 HCO T 27 /0y —HEICEE L TWAIRNTH 5
(B¥72012, 2015). HOEZTLAbs 2B4RICHID BN, 8L T 2 %M@, Hai2m
Do TV EFHE LTOHIIIEMR L RZ VIR TH 2 (I - LB, 2016). ZZU0OE
TR HWDPE Vo ZIRBEHLL, FOOFARE L TOFILIZ V> Z ) RHEPIZHE>TWTLB
LK v,

ZOEH)BRIRMICH B0, HEOHBIZBWT, HHEEFBESIT CEFMLTHSZ Y O
BREWETLIOWMEPIT LI LOEFRIIRE V. MEL S RICHELT 25K EE (HOT:
Higher Order Thinking) & L CTD A ¥ FBHNCOWTIE, > 7y, BRIZRIEE HEE ML —
=7, W VTV T T g4 T4 v, AL, BT Y7 ICT IEHAE M <
& &N T2 (Zohar & Barzilai, 2013, 2015; Hofer, 2020; Kuhn, 2021). FEEH) 72 223 12OW T,
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MAIIHAERQSNODOH 5.

ZFRCL Db 6T, FECHMEICHAY T O UVERIL SN ARROERRICHEET 2 &, 4
LT 2 £ ) b FICRG LR IREANBER T 2 RS 5. 2 SISHIR £8h 5 L n 5%
NOBITERMERET 2HF ), HEORREHERE L TFHEOEEREHEL L) 52 OB
OHAER M  FaFEh D 5. HBROERLHIZE OMME L, FREEOFLE B W RENE
Bhb. I, 1 OBITOWMEDE 2 OBITEWF AL L THIBEZ TBW /b0
HBITH 5.

Z 2T, BHECHIANL TS 2 L& R L 72@Y) 2 s b & BT EE L 5 5. X 585
@, HOEH - BREEIR D AT 2% B EREV) 7Tu Vs M ain s 2 L,
M A2 2292, FRIIRAE L 2050, L2 2NE L, BEEBSPHREOMEL MV E L,
ke AL U ORI BRI CENE T 2 IR S 20 5. FEENER IR E DIV, Ko
LB r OB LET L b UNELERTH L.

R RN E RIS 5121, FUOREWDPATRTH L. FUOEEEE,
AR AGEY) 2 PR, fE e ORMEFE L VR TE R, 29 LRBRESFU0E LTRIC
LTV 2BBEAERT 5. BEOTEHKIL, FREEOMMUIZHEER L Twiawnd, FU0%
DR SN TV LD EHEHIICERE T 2 2 L 10T TR ZMIETLEDRH L. FNTFE
FZOHOEEIRT A0 TII AL, BB L OLRATEETH S,

FODOLROLEMAND72 2 SHPHIMEE & & b1, R EZ20 L OO )
RKOLNL, Mkl OBBRTORELSHERL, FU0DOREBL, #U00E4ks L THLEF
VERLWIEPEENE Lo TR ra i) BEPSH 5. HLHEEFOHE (Apple et al.,
2009=2017) 5, GHORFEEZ L CHEREF L, Mkt o8t 20 EEZ T L
Mk & BB L SRR A OAREE - TERZ BWHO b 0 & LTl - fRL &8, FUDORET 2
BEHMUEERILL TR w2a B OICMbRIER 52w, KENH S ORET % Z kv Tk o
JETH DT L9 &9 57% 51 (Charle & Verger, 2007=2009), 4D 0N & BB IZH W % [1)
5 LD, ZNLBALT, BHODHENRZO L) 2M# - BT - BROLSLICHER T
LEMELHILL T w2 el b 2w,

KREFEHBIZBWT, FHEGHORICBIT %8752 25 WA 3 - AEMICEAB LTS
Ll HELLTEBIIRESE LA LB HSETW T & EOMIITEE 2 IERRI A U
MY, HEEOANE & HERORLEN 2 BI% - FEOMIITRRMGRSH 5 2 L b EHE RIS
v, TNTL 4B, Mol L MRORIEN 30% - FB 2 —DDHIZBWTHFL T
RS EDLILIEN, SHOKRFIIBT AL 227259,
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V. BbDhIZ

ARFFETIE, RFEAOMM L OMRTORERR & N0 2 BET 5 bk R MO % B
D TE/ ARk OBMR - HBEESR - B BEROM AR T B E 2, FEk L OBRASTH B
REFTHBRICBIT 2% 0F L LTOHCOIVICHS L) 2 etk L 2o MET iM% M9
T&7:.

KRFAEORERRE LTE, #HEEE V) TA T 74 7 4 BEEROFEED 1 D122oWnT,
Lk, SOICHGRMRRUL A X A EEDTRE L %2 5 (Jones & Abes, 2013). F 72, itk ic
WL L CHER S N BMEOBIEICOWTIE, F1F3Iv 7 - VAT A XBGHE OEREIE»5
CEHBREL %D (Molenaar et al,, 2014). REIZHAT L #mICOWTIE, TA 7Y EY
T A REFHE ORNEEFLOMA L o 72E5HE T (cf. Abes, 2016; Abes et al., 2019) DH
WALED Cilimm e TR S € 2 LWEN D 5. RIFFROBRIEED S, MEET TV & E#NER
HOWZE % KFEDF VL RO FEEIITE & EFIZEIHR T 21D $ 2RI TnwD. 7
VX 2TARTIT47 - F—=07, Fx) TERECERERE &\ o 2 ERICH L CEEH
78 - FEREIZE A O L L DB L 2 5. HmOMEEEIREE L, ERIIBLTWZER
FIAEARET A LD, SHROMEE L,

SEE
KWFgeiL, R timibi4 GREER520K02979, 21K02671, 22K02900) OB % 2172 b
DThA.

E

VRHEITIE, INFETICEB SN T E L RFEAEORMN - 3Rk 1R IT O BUR B & TR K
LTW5b., ENFNOHBNEOFEMIZOWTIE, JBfTiis%e Gk, 2014b, 2019, 2020, 2021,
2022) IZREL. F7z, 2R IS SN-HFZELETC S RN - RREkRRI K ICOBRICOWTO
figEidd 5. B121E, Richardson (2013) (&, EMEETIVLHTOMIZEL LT, R. Heath (1964)
DAL [FHEANEHRE ] & T2y &38| 2 [IEHTE] OB TIE W
AT Lo G 2 L CTHEBOAIR L LT Chickering (1969) % D. H. Heath (1978) #%*
ZBIFCTW5b,
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The Theoretical Evolution of Student Epistemic Development in College

KAWAI Toru*

Cognitive development involving knowledge acquisition is central to student development in
college. Recently, research has reviewed the interpersonal and intrapersonal dimensions of such
development. However, a theoretical examination of cognitive development is a remaining issue,
especially concerning the clarification of relationships among developmental models and the research
trends on epistemic cognition including epistemology, metacognition, and self-regulated learning. The
purpose of this article is to synthesize these relationships and clarify the conditions of transition to
developmental phases.

It identified two transitions: from absolutism to multiplism and from multiplism to evaluativism.
Next it examined the conditions of transit between these stages. Based on research findings from the
field of epistemic cognition, this study established a common structured model related to
multidimensionality among cognitive, interpersonal, and intrapersonal development. This model creates
a composite of external conditions, articulation, actualization, and meta-level cognition. In conclusion,
the mission of contemporary higher education is to orient student articulation of multiple knowledge

toward evaluation and integration.
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